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Knowledge is power. Information is liberating. Education is the premise of progress in every society, in every family.

Kofi Annan








Training Handbook






[image: M:\Pictures\CTTP 2015\CTTP images\Final Jpegs\DSC_6325_1000130.JPG]







Summer 1
 



 Trainee: 	Mentor:	Main School:

 


[bookmark: _Toc81334790][bookmark: _Toc85372941]Handbook Guidance
for Professional Tutors and Mentors

	Trainee Name:
	

	School:
	

	Professional Tutor:                                        
	

	Mentor:
	



 Key Information
	[bookmark: _Toc81334791][bookmark: _Toc85372942]Carmel CTTP documentation :  https://carmelteachertraining.com/documentation

	Monica Shepherd: ITT Director and Secondary Lead
	 01325 523 460	 mshepherd@carmel.bhcet.org.uk

	Iain Knox: Primary Lead
	 01325 523 460	 iknox@carmel.bhcet.org.uk

	Lily Bonas  Teaching School Administrator
	 01325 523 474 	 lbonas@carmel.bhcet.org.uk






Core Training Requirements
1. Professional Tutor (PT) to monitor and quality assure the trainee’s experiences and development throughout the training year.
1. PT to facilitate opportunities for the Mentors to meet, support and observe their trainees on a weekly basis, as outlined in the School Agreement and PT/Mentor Handbooks.
1. Mentor to meet with their trainee for a minimum of one hour’s training per week to review progress and set weekly targets as outlined in the PT/Mentor Handbooks.
1. Training Handbooks to be used by all schools. 
1. ITT Core Content Framework to be embedded in all aspects of training (school-based and central) https://www.gov.uk/government/publications/initial-teacher-training-itt-core-content-framework
1. Clear links to be drawn between audits, central and school-based training.
1. Class teacher (CT) or Mentor to be present in the classroom with the trainee for the first term and in second school placement for the first week as a minimum, unless salaried. CT or Mentor to offer support and feedback both formally and informally.
1. Assessment strategies to be included in all curriculum-based training.
1. Ongoing reflections and evaluations of training and classroom practice (recorded in Reflective Journals, in lesson evaluations and post training evaluations). 
1. Academic study time to be protected.
1. PT to check that all documents are completed and signed off before the final PLT visit in May and final submission. 
      
Suggested teaching commitment for this half term- approximately 60-80% timetable allocation that is 12-16  planned and taught lessons inclusive of small groups and whole classes per week, based on 4 days not 5 and 5 lessons per day.


[bookmark: _Toc81334792][bookmark: _Toc85372943]Trainee Progress
Assess trainees against each Teachers’ Standard but remember that the grading standards apply to a trainee teacher.

CTTP consider that the quality of trainees’ teaching is judged by the impact they
have on student progress and learning over time; it is the trainee’s strengths across
the Teachers’ Standards in their entirety that are integral to this. 
When assessing trainees, assess them with specific reference to student progress over
time. 
NB: Trainees should not be assessed or graded against the ITT Core Content Framework statements.
[image: Department for Education - Wikipedia]Teachers’ Standards 
	1. 	Set high expectations which inspire, motivate and challenge students
	5. 	Adapt teaching to respond to the strengths and needs of all students
	

	2. 	Promote good progress and outcomes by students
	6. 	Make accurate and productive use of assessment
	

	3. 	Demonstrate good subject and curriculum knowledge
	7. 	Manage behaviour effectively to ensure a good and safe learning environment
	PART 2. 	Personal and Professional Conduct

	4. 	Plan and teach well-structured lessons
	8. 	Fulfil wider professional responsibilities
	



	Pupil Progress  
	Identifying trainee progress throughout the year

	
	Pupils
do not make adequate progress
	
	Risk of Failure
Elements of concern

	
	Pupil progress
not secure
	
	Towards
Towards trainee expectation 

	
	Pupil progress mostly as expected
but not always consistent
	
	Within
Working within the trainee expectation 

	
	Pupil progress
as expected over time
	
	Meeting
Meeting trainee expectation 

	
	Pupil progress
good or better over time
	
	Exceeding
Exceeding trainee expectation 
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Summer Overview
CTTP Spiral Curriculum
School-Based Training
Follow-Up Mentor Meeting
School-Based Training
Focused Observation
Academic Study
Pre-Reading
Academic Study
Follow-Up Reading
Central Training
Training Session
Central Training
Consolidation
Training Session
PT
Mentor
















The Role of the Mentor/PT
	School-Based Training
	· Organise focused observations (joint when possible)
· Review focused observations and deconstruct observed approaches.
· Using Training handbook, review central training sessions and discuss academic reading. Review impact of central training on trainee’s Teaching and Learning.
· Rehearse, practise and give feedback on related skills.

	Academic Study
	· Protect directed study time (2 hour / week)
· Be aware of and familiar with trainee’s reading list 

	Central Training
	· Be aware of weekly training focus.
· Check training files half-termly.


[bookmark: _Toc54200942][bookmark: _Toc54267436][bookmark: _Toc64868088]Training Programme
Summer 1 Overview
Summer 1 Training Focuses and Schedule
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Pedagogy
     
· Individualised focus based on target from observed practice
	[image: C:\Users\User\Downloads\Adaptive Teaching.png]AOF3
Curriculum

· Individualised focus based on target from observed practice
	[image: C:\Users\User\Downloads\Assessment.png]AOF 5
Assessment

· Ongoing pupil tracking
· PGCE Assignment
· Individualised focus based on target from observed practice



AOF 
	
	Suggested Reading
	Focused Observation 
	Monitoring

	Week 27
c/ 17/04
	Progress and outcomes
Improving engagement and raising attainment through mixed ability grouping and cooperative learning : My College (chartered.college)
	Link to targets and trainee need
	
Review of standards 1 and 7

Review evidence sheet for Standard 2 ( PT/Mentor)

	
	
	
	

	
	
	
	

	
	
	
	

	Week 28
c/ 24/04
	Subject and curricular knowledge
Maintaining your subject knowledge : My College (chartered.college)
	Link to targets and trainee need
	Review of standards 4,8 and part 2

Review evidence sheet for Standard 3 ( PT/Mentor)

	Week 29
c/ 01/05
	Adaptive Teaching
Reimagining adaptive teaching: Creating a supportive environment for all learners : My College (chartered.college)
	Link to targets and trainee need
	
QA Observations (Mentor /CT and Mentor/ PT)

Review evidence sheet for Standard 5 ( PT/Mentor)


	Week 30
c/ 08/05
	Assessment

Balancing workload, assessment and feedback in the primary classroom (chartered.college)

	Link to targets and trainee need
	Review evidence sheet for Standard 6 ( PT/Mentor)


	Week 31
c/ 15/05
	PLT preparation
	Link to targets and trainee need
	PLT 5 Visit – Review of Standards 2,3,5 and 6
Final TPR


	Week 32
c/ 22/05
	PLT preparation
	Link to targets and trainee need
	PLT 4 Visit – Review of Standards 2,3,5 and 6
Final TPR





Presentation File

Qualified Teaching Status (QTS)
 Presenting Standards’ evidence for final assessment
This file is to be submitted to CTTP which evidences that the trainee has met the Teaching Standards at a level to be recommended for the award of Qualified Teacher Status.
This evidence for final moderation, will be collated from all of the trainee’s files and must be signed off by the PT/ Mentor and PLT. 
It will contain:
1. Matrix from File A 
2. Standards’ Evidence Sheets with accompanying evidence** 
3. PLT4 Trainee Progress Report
4. Final Trainee Progress Report 
5. All PLT reports (1-5: CTTP have copies of all).
**The selected evidence needs to cover the variety of lessons taught across the year, including age, subject knowledge and ability. No piece of evidence is to be used more than twice.
a) Primary: the age ranges of a minimum 4 years and a variety of core and foundation subjects.
b) Secondary: evidence from each Key Stage: KS 3 Y7-Y9 AND KS 4 Y10-Y11 in their specialist subject area, demonstrating high quality subject knowledge.
The following documents do not need to go in the Presentation file but will need to be available electronically or physically for PLTs in their final visit:
· Subject Audits
· Gateway 1
· Gateway 2
[bookmark: _Toc81334795][bookmark: _Toc85372946]

Teaching and training schedule
Suggested teaching commitment for this half-term:
(to be progressively built into the timetable over the half-term)

 	  60-80% timetable allocation
Timetable requirements:
	  1 hour protected Academic Study Time
	  1 hour protected Mentor Training

	Week 27
c/ 17/04/23
	Lesson 1
	Lesson 2
	Lesson 3
	Lesson 4
	Lesson 5

	Monday
	
	
	
	
	

	Tuesday
	
	
	
	
	

	Wednesday
	
	
	
	
	

	Thursday
	
	
	
	
	

	Friday
	
	
	
	
	



	Organise a Joint QA Observation (Mentor – PT/CT)

	Week 28
c/ 24/04/23
	Lesson 1
	Lesson 2
	Lesson 3
	Lesson 4
	Lesson 5

	Monday
	
	
	
	
	

	Tuesday
	
	
	
	
	

	Wednesday
	
	
	
	
	

	Thursday
	
	
	
	
	

	Friday
	
	
	
	
	






	Week 29
c/ 1/05/23
	Lesson 1
	Lesson 2
	Lesson 3
	Lesson 4
	Lesson 5

	Monday
	
	
	
	
	

	Tuesday
	
	
	
	
	

	Wednesday
	
	
	
	
	

	Thursday
	
	
	
	
	

	Friday
	
	
	
	
	




	Week 30
c/ 8/05/23
	Lesson 1
	Lesson 2
	Lesson 3
	Lesson 4
	Lesson 5

	Monday
	
	
	
	
	

	Tuesday
	
	
	
	
	

	Wednesday
	
	
	
	
	

	Thursday
	
	
	
	
	

	Friday
	
	
	
	
	



	
	PLT Visit 5 Window
	Week 31
c/ 15/05/23
	Lesson 1
	Lesson 2
	Lesson 3
	Lesson 4
	Lesson 5

	
	Monday
	
	
	
	
	

	
	Tuesday
	
	
	
	
	

	
	Wednesday
	
	
	
	
	

	
	Thursday
	
	
	
	
	

	
	Friday
	




	PLT Visit 5 Window
	Week 32
c/ 22/05/23
	Lesson 1
	Lesson 2
	Lesson 3
	Lesson 4
	Lesson 5

	
	Monday
	
	
	
	
	

	
	Tuesday
	
	
	
	
	

	
	Wednesday
	
	
	
	
	

	
	Thursday
	
	
	
	
	

	
	Friday
	Trainee to submit their Presentation file during the school day: 8am-4pm. North and South drop off points TBC.




Key Dates
Presentation file submission
Friday 26/05/23
Trainee to submit their Presentation file during the school day: 8am-4pm. North and South drop off points TBC.

Presentation file moderation 
Monday 05/06/23
External Verifiers window
Tuesday 06/06/23 to Friday 23/06/23
External Verifiers feedback and Exam Board meeting
Monday 26/06/2023
Last day of course 
Tuesday 27/06/2023
Presentation Evening
Thursday 29/06/2023  6.30pm Carmel College, Darlington

Primary and Secondary Mentor and PT Meeting 
Tuesday 05/07/2022 2.30 pm - 4.00 pm Location TBC
[bookmark: _GoBack]
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Key and Acronyms
[image: ]Key
 	Weekly Tasks
 	Training Focus
 	Discussion
 	Review of Focused Observation 
 	Suggested Reading
 	To do this week
	Task for the Trainee

Acronyms
	CCF
CTTP

DFE
ECF
GPS
INA
(SC)ITT

KCSIE

FTE
LO
LP
ECT
	Core Content Framework
Carmel Teacher Training Partnership
Department for Education
Early Career Framework
General Professional Studies
Initial Need Analysis
 (School-Centred) Initial Teacher Training
Keeping Children Safe in Education
Full Time Equivalent
Lesson Observation
Lesson Plan
Early Career Teacher
	MA
PGCE

PLT
PT
QA
QTS
RJ
SA
SK
SSP
TPR
TS
	Master’s
Post-Graduate Certificate in Education
Partnership Link Tutor
Professional Tutor
Quality Assurance
Qualified Teacher Status
Reflective Journal
Subject Audit
Subject Knowledge
Second School Placement
Trainee Progress Report
Teachers’ Standards






	[bookmark: _Toc81334797][bookmark: _Toc85372948]
Weekly Tasks:
	


	1. Teaching and Learning (Target Review and Setting)
    Discuss and review trainee’s teaching experiences this week and review last session’s targets.
Check Reflective Journal and sign off last session’s targets. Ensure congruence with Training Handbook.
Add review comment and evidence in Mentor Handbook. Review of INA and Audit targets – identify how to meet remaining targets within this half term. Discuss and agree new targets for the week ahead based on:
□ their teaching and learning for that week (lesson observations),
□ a discussion regarding pupil progress as directed in the Training Handbook,
□ their audits.
Discuss strategies to achieve these and define clear actions and success criteria as well as the support that will be made available to the trainee.  Record the targets in the Training Handbook. The trainee needs to record the same targets in their Reflective Journal AND record the minutes of their mentor meeting with you.
2. Trainee Progress Summary  
There is an expectation that all trainees will have all necessary evidence against the teachers standards to submit their final files by 26th May. Trainees and mentors are encouraged to use this document to support their development and formative assessment of progress. 
 Review and discuss this week’s recorded evidence. Ensure it is accurate, relevant, specific and dated.

3. Pupil Progress Tracking
Support trainee to track, evaluate and evidence the impact of their teaching on pupil progress and learning over time.  The trainee is required to select a minimum of 3 pupils who display a range of ability, educational needs and language differences and track, over the half term, their academic progression through assessment. They will need to evaluate and evidence the impact of their teaching on pupil progress and learning over time. Over the period of tracking the trainee is to identify the barriers to learning and critically evaluate in their Reflective Journal strategies to overcome these.
    Advise ‘how’ to track the pupils and encourage the trainee to speak to the class teacher, plus additional adults such as learning support assistants/ teaching assistants who may also be supporting the pupil.

4. Wellbeing and Workload
    Discuss wellbeing, time and workload management with trainee.
Consider the trainees workload overall – lesson planning and teaching, academic study and strategies to manage a work /life balance.
5.Presentation file- collating evidence
☐ Verify and sign off the Evidence sheets for each of the Teachers’ Standards and Matrix A.
☐ Check that their Final Standard Evidence Presentation File include:
· Matrix File A
· Reflective Journal (uploaded to VLE or a hard copy)
· Final Trainee Progress Report
· PLT1, 2, 3, 4 and 5 Reports
· Evidence Against the Teachers’ Standards   
· Standard evidence sheets for TS1- TS8 + annotated evidence to reflect the standard.  
· Standard evidence sheet for Part 2 + annotated evidence to reflect the standard.   



Target Setting
Support for Mentors
	Targets . . . Make them SMART – Use Impact questions to focus

	Specific 
	Measurable
	Accepted 
	Realistic
	Time

	Don’t make them too broad. Focus in on the granular elements that will allow trainees to experience success and build on this to achieve their overall goal.
	Consider how will the target be met. 

	Decided on and understood by all participants in the process.

	Consider using support if it can’t be achieved independently but it must be achievable.

	Think short term rather than long term. If it can’t be achieved, break it down into its component parts to make it achievable to allow for success to be celebrated.

	Actions and Support to access Target
	Success Criteria
	Related 

	Direct the trainee what to do specifically to meet the target, where and who to use to help them. Use specialists where appropriate to support.
	Success criteria identifies the small steps to help a trainee teacher to realise how to achieve their target. 
	Link to specific areas. If it doesn’t match at all, is that a relevant target ?

	Review comment
	Evidence

	Have the met the target ? How do you know ?
	What evidence can be found to show the target has been met – lesson plan, lesson observation, lesson evaluation, lesson resources, photographs.



	Target 1 (Focus on maximising impact of teaching on pupil achievement) - High expectations (1) / How pupils learn (2) / Assessment (6)

	
Look at the Impact questions with exemplification of the Core Content Framework strategies. This will help to focus in on what elements could support the trainee to maximise impact of teaching on pupil progress.


	Target 2 (Focus on teaching and learning skills) – Subject and curriculum (3) / Classroom Practice (4) / Adaptive teaching (5) / Managing behaviour (7) / Professional Standards (8)

	
Look at the Impact questions with exemplification of the Core Content Framework strategies. This will help to focus in on what elements could support the trainee to develop their teaching and learning.


	Target 3 

	
Focus on what the trainee needs to support their development. Targets could come from subject knowledge, teaching and learning, academic reading or procedural elements.




Targets Week 27
Week commencing 17/04/23
	Target 1 (Focus on maximising impact of teaching on pupil achievement) High expectations (1) / How pupils learn (2) / Assessment (6)

	

	Actions and Support to access Target
	Success Criteria
	Related AOF

	
	
	

	Review comment
	Evidence

	
	

	Target 2 (Focus on teaching and learning skills) Subject and curriculum (3) / Classroom Practice (4) / Adaptive teaching (5) / Managing behaviour (7) / Professional Standards (8)

	

	Actions and Support to access Target
	Success Criteria
	Related AOF

	
	
	

	Review comment
	Evidence

	
	

	Target 3 – Presentation File Development

	

	Actions and Support to access Target
	Success Criteria
	Related AOF

	
	
	

	Review comment
	Evidence

	
	




Training Week 27
Week commencing 17/04/23

	Professional Tutor	

	To Do This Week
	

	Discuss with your trainee: -
· What academic reading has your trainee carried out this week and what impact will it have on their teaching? ☐  
· Organise a Joint Observation with the trainees’ Mentor in Week 29. ☐  
· Their PGCE assignment due for submission next week. 




Mentor

	Training Focus
Based on trainee’s Initial Needs Analysis, Subject Audits and emerging needs.
	

	Focus: 
1. Personalised training needs based on this week’s teaching.
Support trainee development using the Impact questions ( Appendix 2a ) and Impact questions with exemplification ( Appendix 2b )
2. Support trainee in the development of their Presentation file – Standard 2.
3. Check evidence from PLT 3 ( Standards 1 and 7 ) with Evidence sheets.
[image: Chat with solid fill]	Discuss with trainee:
4. Their teaching and learning this week, including wider reading and subject knowledge development.
5. Their PGCE assignment due for submission next week. 
6. Trainee to complete evidence sheet for Standard 2.




	Ongoing Development
	

	
Weekly tasks - Trainee Observation  ☐  – Review Trainee Progress Summary ( check for gaps in evidence ) ☐  – Review Read / See / Do ( Reflective Journal ) ☐  Health and wellbeing  check ☐  

1. Joint observation ☐ - Organise a joint observation with a class teacher or Professional Tutor to be carried out in Week 29 
2. Subject Audits  ☐  - Discuss the trainee’s subject audits to be aware of trainee’s continued subject knowledge developmental needs within your own setting.
3. Pupil Tracking ☐  - Review what evidence has been collected to date which illustrates the trainee’s understanding of adaptive teaching and the impact of assessment on future planning and teaching.




Targets Week 28
Week commencing 24/04/23
	[bookmark: _Toc85372950]Target 1 (Focus on maximising impact of teaching on pupil achievement) High expectations (1) / How pupils learn (2) / Assessment (6)

	

	Actions and Support to access Target
	Success Criteria
	Related AOF

	
	
	

	Review comment
	Evidence

	
	

	Target 2 (Focus on teaching and learning skills) Subject and curriculum (3) / Classroom Practice (4) / Adaptive teaching (5) / Managing behaviour (7) / Professional Standards (8)

	

	Actions and Support to access Target
	Success Criteria
	Related AOF

	
	
	

	Review comment
	Evidence

	
	

	Target 3 – Presentation File Development

	

	Actions and Support to access Target
	Success Criteria
	Related AOF

	
	
	

	Review comment
	Evidence

	
	




Training Week 28
Week commencing 24/04/23
		Professional Tutor  - To Do This Week
	

	
· What academic reading has your trainee carried out this week and what impact will it have on their teaching? ☐  
· Organise a Joint Observation with the trainees’ Mentor in Week 29. ☐  



	Mentor - Training Focus
Based on trainee’s Initial Needs Analysis, Subject Audits and emerging needs.
	

	Focus: 
1. Personalised training needs based on this week’s teaching.
Support trainee development using the Impact questions ( Appendix 2a ) and Impact questions with exemplification ( Appendix 2b )
2. Support trainee in the development of their Presentation file – Standard 3.
3. Check evidence from PLT 4 ( Standards 4, 8 and Part 2 ) with evidence sheets.
4. Trainee to complete evidence sheet for Standard 3.



	Ongoing Development
	

	
Weekly tasks - Trainee Observation  ☐  – Review Trainee Progress Summary ( check for gaps in evidence ) ☐  – Review Read / See / Do ( Reflective Journal ) ☐  Health and wellbeing  check ☐  Discuss pupil tracking. ☐

1. Joint observation ☐ - Carry out a joint observation with a class teacher or Professional Tutor.
2. Subject Audits  ☐  - Discuss the trainee’s subject audits to be aware of trainee’s continued subject knowledge developmental needs within your own setting.
4. Final Trainee Progress Report  - Begin to complete with the PT the final Trainee Progress Report with final gradings. ( Please note the different format which links to the standards and not Areas of Focus )
5: Targeted Progress - Teaching and Learning this week. Review trainees teaching experiences, consider the targets identified from their lesson observations and discuss strategies to achieve these. ☐  
6. Pupil Tracking ☐  - Review what evidence has been collected to date which illustrates the trainee’s understanding of adaptive teaching and the impact of assessment on future planning and teaching.
Preparation for PLT 5 Visit
☐ 	Look out for an email from your Partnership Link Tutor who will contact you to arrange a visit. 
☐ 	Check the list of documentation required for the PLT visit are completed prior to the meeting (listed within the PLT document emailed to you). 
☐ 	Trainee to update files to review prior to PLT meeting - are they organised? Check all trainee files are up-to- date, with matrix A verified.
☐ 	Agree who will do the joint observation with the PLT- Mentor or PT ?
☐ 	Check what class trainees are going to teach for the PLT visit and what resources they will need. Look at lesson planning together and what the trainee intends to teach for the PLT visit. Trainee should have brought some ideas with them.


Targets Week 29
Week commencing 01/05/23
	Target 1 (Focus on maximising impact of teaching on pupil achievement) High expectations (1) / How pupils learn (2) / Assessment (6)

	

	Actions and Support to access Target
	Success Criteria
	Related AOF

	
	
	

	Review comment
	Evidence

	
	

	Target 2 (Focus on teaching and learning skills) Subject and curriculum (3) / Classroom Practice (4) / Adaptive teaching (5) / Managing behaviour (7) / Professional Standards (8)

	

	Actions and Support to access Target
	Success Criteria
	Related AOF

	
	
	

	Review comment
	Evidence

	
	

	Target 3 – Presentation File Development

	

	Actions and Support to access Target
	Success Criteria
	Related AOF

	
	
	

	Review comment
	Evidence

	
	




Training Week 29
Week commencing 01/05/23
	Professional Tutor	
	To Do This Week
	

	
· Discuss Trainee Wellbeing and workload ☐
· Review trainee assessment tracking to date ☐  
· Carry out joint observation. ☐  




	Mentor - Training Focus
Based on trainee’s Initial Needs Analysis, Subject Audits and emerging needs.
	

	Focus: 
1. Personalised training needs based on this week’s teaching.
Support trainee development using the Impact questions ( Appendix 2a ) and Impact questions with exemplification ( Appendix 2b )
2. Support trainee in the development of their Presentation file – Standard 5.
3. Trainee to complete evidence sheet for Standard 5.



	Ongoing Development
	

	
Weekly tasks - Trainee Observation  ☐  – Review Trainee Progress Summary ( check for gaps in evidence ) ☐  – Review Read / See / Do ( Reflective Journal ) ☐  Health and wellbeing  check ☐  Discuss pupil tracking. ☐

1. Joint observation ☐ - Carry out a joint observation with a class teacher or Professional Tutor.
2. Subject Audits  ☐  - Discuss the trainee’s subject audits to be aware of trainee’s continued subject knowledge developmental needs within your own setting.
4. Final Trainee Progress Report  - Complete with the Professional Tutor the final Trainee Progress Report with final gradings. ( Please note the different format which links to the standards and not Areas of Focus )
5: Targeted Progress - Teaching and Learning this week. Review trainees teaching experiences, consider the targets identified from their lesson observations and discuss strategies to achieve these. ☐  
Preparation for PLT 5 Visit
☐ 	Look out for an email from your Partnership Link Tutor who will contact you to arrange a visit. 
☐ 	Check the list of documentation required for the PLT visit are completed prior to the meeting (listed within the PLT document emailed to you). 
☐ 	Trainee to update files to review prior to PLT meeting - are they organised? Check all trainee files are up-to- date, with matrix A verified.
☐ 	Agree who will do the joint observation with the PLT- Mentor or PT ?
☐ 	Check what class trainees are going to teach for the PLT visit and what resources they will need. Look at lesson planning together and what the trainee intends to teach for the PLT visit. Trainee should have brought some ideas with them.




Targets Week 30
Week commencing 08/05/23
	Target 1 (Focus on maximising impact of teaching on pupil achievement) High expectations (1) / How pupils learn (2) / Assessment (6)

	

	Actions and Support to access Target
	Success Criteria
	Related AOF

	
	
	

	Review comment
	Evidence

	
	

	Target 2 (Focus on teaching and learning skills) Subject and curriculum (3) / Classroom Practice (4) / Adaptive teaching (5) / Managing behaviour (7) / Professional Standards (8)

	

	Actions and Support to access Target
	Success Criteria
	Related AOF

	
	
	

	Review comment
	Evidence

	
	

	Target 3 – Presentation File Development

	

	Actions and Support to access Target
	Success Criteria
	Related AOF

	
	
	

	Review comment
	Evidence

	
	





[bookmark: _Toc85372951]Training Week 30
Week commencing 08/05/23
	Professional Tutor - To Do This Week
	

	1.What academic reading has your trainee carried out this week and what impact will it have on their teaching? ☐  
2. Discuss the trainees workload overall - lesson planning and teaching, academic study and a pending PLT visit! (Work-life balance)



	Mentor - Training Focus
Based on trainee’s Initial Needs Analysis, Subject Audits and emerging needs.
	

	Focus: 
1. Personalised training needs based on this week’s teaching.
Support trainee development using the Impact questions ( Appendix 2a ) and Impact questions with exemplification ( Appendix 2b )
2. Support trainee in the development of their Presentation file – Standard 6.
3. Trainee to complete evidence sheet for Standard 6.



	Ongoing Development
	

	
Weekly tasks - Trainee Observation  ☐  – Review Trainee Progress Summary ( check for gaps in evidence ) ☐  – Review Read / See / Do ( Reflective Journal ) ☐  Health and wellbeing  check ☐  Discuss pupil tracking. ☐

1. Subject Audits  ☐  - Discuss the trainee’s subject audits to be aware of trainee’s continued subject knowledge developmental needs within your own setting.
2. Final Trainee Progress Report  - Complete with the Professional Tutor the final Trainee Progress Report with final gradings. ( Please note the different format which links to the standards and not Areas of Focus )
3: Targeted Progress - Teaching and Learning this week. Review trainees teaching experiences, consider the targets identified from their lesson observations and discuss strategies to achieve these. ☐  
Preparation for PLT 5 Visit
☐ 	Look out for an email from your Partnership Link Tutor who will contact you to arrange a visit. 
☐ 	Check the list of documentation required for the PLT visit are completed prior to the meeting (listed within the PLT document emailed to you). 
☐ 	Trainee to update files to review prior to PLT meeting - are they organised? Check all trainee files are up-to- date, with matrix A verified.
☐ 	Agree who will do the joint observation with the PLT- Mentor or PT ?
☐ 	Check what class trainees are going to teach for the PLT visit and what resources they will need. Look at lesson planning together and what the trainee intends to teach for the PLT visit. Trainee should have brought some ideas with them.


Targets Week 31
Week commencing 15/05/23PLT 5 Visit Window

	[bookmark: _Toc85372952]Target 1 (Focus on maximising impact of teaching on pupil achievement) High expectations (1) / How pupils learn (2) / Assessment (6)

	

	Actions and Support to access Target
	Success Criteria
	Related AOF

	
	
	

	Review comment
	Evidence

	
	

	Target 2 (Focus on teaching and learning skills) Subject and curriculum (3) / Classroom Practice (4) / Adaptive teaching (5) / Managing behaviour (7) / Professional Standards (8)

	

	Actions and Support to access Target
	Success Criteria
	Related AOF

	
	
	

	Review comment
	Evidence

	
	

	Target 3 – Presentation File Development

	

	Actions and Support to access Target
	Success Criteria
	Related AOF

	
	
	

	Review comment
	Evidence

	
	




Training Week 31
Week commencing 15/05/23PLT 5 Visit Window

		Professional Tutor	- To Do This Week
	

	
Confirm preparations for PLT 5 visit are complete, as listed below:
☐ 	You have checked and signed off all evidence in the trainee’s Presentation file (evidence for the QTS award).
☐ 	You have moderated the Trainee Progress Report with the trainee’s mentor agreeing their grading. 
Friday 26th May: Trainee to submit their Presentation file during the school day: 8am-4pm



	Mentor- Training Focus
Based on trainee’s Initial Needs Analysis, Subject Audits and emerging needs.
	

	Focus: 
1. Personalised training needs based on this week’s teaching.
Support trainee development using the Impact questions ( Appendix 2a ) and Impact questions with exemplification ( Appendix 2b )
2. Support trainee in the development of their Presentation file – Standard 6.
3. Trainee to complete evidence sheet for Standard 6.



	
Ongoing Development
	

	
Weekly tasks - Trainee Observation  ☐  – Review Trainee Progress Summary ( check for gaps in evidence ) ☐  – Review Read / See / Do ( Reflective Journal ) ☐  Health and wellbeing  check ☐  Discuss pupil tracking. ☐

1: Targeted Progress - Teaching and Learning this week. Review trainees teaching experiences, consider the targets identified from their lesson observations and discuss strategies to achieve these. ☐  
2: Preparations for PLT 5 visit:
☐ 	Ensure all files and documents are completed and ready for PLT 5 meeting.
☐ 	You have checked and signed off all evidence in the trainee’s Presentation file (evidence for the QTS award).
☐ 	You have moderated the Trainee Progress Report with the trainee’s PT agreeing their grading. 
[image: Inbox with solid fill]	Direct trainee to:
 	Finalise Presentation File (documents, evidence and cover sheets) and ensure all printed documents are signed off by the relevant people.
☐ Evidence sheets for each of the Teachers’ Standards and Matrix A are verified and signed off.
☐ Check that their Presentation File includes:
· Matrix File A
· Reflective Journal 
· Final Trainee Progress Report
· PLT1, 2, 3, 4 and 5 Reports
· Evidence Against the Teachers’ Standards   
· Evidence sheets for TS1- TS8 + 1 piece of annotated evidence per substandard.  
· Evidence sheet  for Part 2 + 1 piece of annotated evidence per substandard. 





Targets Week 32
Week commencing 22/05/23PLT 5
Visit Window

	[bookmark: _Toc85372953]Target 1 (Focus on maximising impact of teaching on pupil achievement) High expectations (1) / How pupils learn (2) / Assessment (6)

	

	Actions and Support to access Target
	Success Criteria
	Related AOF

	
	
	

	Review comment
	Evidence

	
	

	Target 2 (Focus on teaching and learning skills) Subject and curriculum (3) / Classroom Practice (4) / Adaptive teaching (5) / Managing behaviour (7) / Professional Standards (8)

	

	Actions and Support to access Target
	Success Criteria
	Related AOF

	
	
	

	Review comment
	Evidence

	
	

	Target 3 – Presentation File Development

	

	Actions and Support to access Target
	Success Criteria
	Related AOF

	
	
	

	Review comment
	Evidence

	
	




Training Week 32
Week commencing 22/05/23PLT 5 Visit Window

		Professional Tutor	- To Do This Week
	

	
Confirm preparations for PLT 5 visit are complete, as listed below:
☐ 	You have checked and signed off all evidence in the trainee’s Presentation file (evidence for the QTS award).
☐ 	You have moderated the Trainee Progress Report with the trainee’s mentor agreeing their grading. 
Friday 26th May: Trainee to submit their Presentation file during the school day: 8am-4pm



	Mentor - Training Focus
Based on trainee’s Initial Needs Analysis, Subject Audits and emerging needs.
	

	Focus: 
4. Personalised training needs based on this week’s teaching.
Support trainee development using the Impact questions ( Appendix 2a ) and Impact questions with exemplification ( Appendix 2b )
5. Support trainee in the development of their Presentation file – Standard 6.
6. Trainee to complete evidence sheet for Standard 6.



	
Ongoing Development
	

	
Weekly tasks - Trainee Observation  ☐  – Review Trainee Progress Summary ( check for gaps in evidence ) ☐  – Review Read / See / Do ( Reflective Journal ) ☐  Health and wellbeing  check ☐  Discuss pupil tracking. ☐

1: Targeted Progress - Teaching and Learning this week. Review trainees teaching experiences, consider the targets identified from their lesson observations and discuss strategies to achieve these. ☐  
2: Preparations for PLT 5 visit:
☐ 	Ensure all files and documents are completed and ready for PLT 5 meeting.
☐ 	You have checked and signed off all evidence in the trainee’s Presentation file (evidence for the QTS award).
☐ 	You have moderated the Trainee Progress Report with the trainee’s PT agreeing their grading. 
[image: Inbox with solid fill]	Direct trainee to:
 	Finalise Presentation File (documents, evidence and cover sheets) and ensure all printed documents are signed off by the relevant people.
☐ Evidence sheets for each of the Teachers’ Standards and Matrix A are verified and signed off.
☐ Check that their Presentation File includes:
· Matrix File A
· Reflective Journal 
· Final Trainee Progress Report
· PLT1, 2, 3, 4 and 5 Reports
· Evidence Against the Teachers’ Standards   
· Evidence sheets for TS1- TS8 + 1 piece of annotated evidence per substandard.  
· Evidence sheet  for Part 2 + 1 piece of annotated evidence per substandard. 



Appendix 1: Trainee Information- Presentation File
Qualified Teaching Status (QTS)
 Presenting Standards’ evidence for final assessment
This file is to be submitted to CTTP which evidences that the trainee has met the Teaching Standards at a level to be recommended for the award of Qualified Teacher Status.
This evidence for final moderation, will be collated from all of the trainee’s files and must be signed off by the PT/ Mentor and PLT. 
It will contain:
6. Matrix from File A 
7. Standards’ Evidence Sheets with accompanying evidence** 
8. PLT4 Trainee Progress Report
9. Final Trainee Progress Report 
10. All PLT reports (1-5: CTTP have copies of all).
**The selected evidence needs to cover the variety of lessons taught across the year, including age, subject knowledge and ability. No piece of evidence is to be used more than twice.
c) Primary: the age ranges of a minimum 4 years and a variety of core and foundation subjects.
d) Secondary: evidence from each Key Stage: KS 3 Y7-Y9 AND KS 4 Y10-Y11 in their specialist subject area, demonstrating high quality subject knowledge.
The following documents do not need to go in the Presentation file but will need to be available electronically or physically for PLTs in their final visit:
· Subject Audits
· Gateway 1
· Gateway 2


[bookmark: _Toc80418674]Appendix 2a - Weekly Reflection – Impact Questions
[bookmark: _Hlk109124377]Impact questions 
The following questions and exemplification support analytical and constructively critical analysis of everything that a teacher does or doesn’t do.  Have you  . . . . 

AOF 1 – High Expectations and Managing Behaviour 
1. Communicated a belief in the academic potential of all pupils? ( CCF1) 
1. Demonstrated consistently high behavioural expectations? ( CCF1) 
1. Developed a positive, predictable and safe environment for pupils? ( CCF7) 
1. Established effective routines and expectations? ( CCF7) 
1. Built trusting relationships ? ( CCF7) 
1. Motivated pupils ? ( CCF7) 
AOF 2 - Pedagogy 
1. Avoided overloading working memory ? ( CCF2) 
1. Built on pupil’s prior knowledge ? ( CCF2) 
1. Increased the likelihood of material being retained ? ( CCF2)  
1. Planned effective lessons ? ( CCF4) 
1. Made good use of expositions ? ( CCF4) 
1. Modelled effectively ? ( CCF4) 
1. Stimulated pupil thinking and checked  for understanding ? ( CCF4) 
1. Developed an understanding of different pupil needs ? ( CCF5) 
1. Provided opportunity for all pupils to experience success? ( CCF5) 
1. Met individual needs without creating unnecessary workload? ( CCF5) 
1. Grouped pupils effectively? ( CCF5) 
AOF 3 - Curriculum 
1. Delivered a carefully sequenced and coherent curriculum ? ( CCF3) 
1. Supported pupils to build increasingly complex mental models ? ( CCF3) 
1. Developed fluency ? ( CCF3) 
1. Helped pupils apply knowledge and skills to other contexts ? ( CCF3) 
1. Developed pupils’ literacy ? ( CCF3) 
AOF 4 – Professional Behaviours 
1. Developed as a professional ? ( CCF8) 
1. Built effective working relationships? ( CCF8) 
1. Managed workload and wellbeing ? ( CCF8) 
AOF 5 - Assessment 
1. Avoided common assessment pitfalls? ( CCF6) 
1. Checked prior knowledge and understanding during lessons? ( CCF6) 
1. Provided high-quality feedback? ( CCF6) 
1. Made marking manageable and effective? ( CCF6) 




Appendix 2b - Impact Questions Exemplification
Impact questions
The following questions and exemplification support analytical and constructively critical analysis of everything that a teacher does or doesn’t do. Have you . . . . .
	AOF 1 – High Expectations and Managing Behaviour

	High Expectations  ( CCF1)

	Communicated a belief in the academic potential of all pupils ?
	Tasks that stretch but are achievable within a challenging curriculum  - Intentional but consistent language – A positive environment  - making mistakes and learning from them – effort and perseverance  - Opportunities to engage parents and carers 

	Managing Behaviour ( CCF7)

	Developed a positive, predictable and safe environment for pupils?
	Respond quickly to any behaviour that threatens emotional safety – Establish a supportive and inclusive environment with a predictable system of reward and sanction – Work alongside colleagues as part of a wider system of behaviour management – Give manageable, specific and sequential instructions. – Check pupils’ understanding of instructions before a task begins. - Use consistent language and non-verbal signals for common classroom directions. – Use early and least-intrusive interventions as an initial response to low level disruption.

	Established effective routines and expectations?
	Establish routines at the beginning of the school year, then reinforce both in classrooms and around the school. - Create and explicitly teach routines that maximise time for learning.

	Built trusting relationships ?
	Liaise with parents, carers and colleagues to better understand pupils’ individual circumstances & how they can be supported. – Respond consistently to pupil behaviour. – Engage parents, carers and colleagues with support.

	Motivated pupils ?
	Support pupils to master challenging content, which builds towards long-term goals. - Provide opportunities for pupils to articulate their longterm goals and help them to see how these are related to their success in school. - Support pupils to journey from needing extrinsic motivation to being motivated to work intrinsically.

	
Demonstrated consistently high behavioural expectations ?
	Create a culture of respect and trust – Clear behavioural expectations – Applying rules, sanctions and rewards – Acknowledge and praise pupil effort 

	AOF2 - Pedagogy

	How pupils learn ( CCF2)

	Avoided overloading working memory ?
	Pupils prior knowledge – How much new information to introduce – How to reduce distractions – Complex material into smaller steps 

	Built on pupil’s prior knowledge ?
	Sequence lessons – Build on foundational elements – Identify and plan to prevent possible misconceptions – Share understanding and points of confusion – Link known to what is taught

	Increased the likelihood of material being retained ?
	 Plan regular review and practice of ideas and concepts – Design practice, generation and retrieval tasks  -  Balance exposition, repetition and retrieval of knowledge and skills

	Classroom practice ( CCF4 )

	Planned effective lessons ?
	Break down tasks into constituent components  - Use modelling, explanations and scaffolding – Teach foundation then problem solving and critical thinking – Remove scaffolding only after success  - Consolidate and practice applying new skills/knowledge

	Made good use of expositions ?
	Concrete representation of abstract ideas – Start expositions at the point of pupil understanding – Combine verbal and graphical 

	Modelled effectively ?
	Make process steps memorable and ensure recall – Narrate thought processes when modelling  - Expose pitfalls and explain how to avoid them 

	Stimulated pupil thinking and checked  for understanding ?
	Consider factors that support effective collaborative/paired work – Provide scaffold for pupil talk to increase focus and rigour – Plan activities around focussed ‘hard thinking’ – Include a range of question types to extend and challenge – Provide wait time between question/response )

	Adaptive Teaching ( CCF5)

	Developed an understanding of different pupil needs ?
	( Support pupils with a range of additional needs, including SEND Code of Practice – Identify pupils who need new content further broken down – Use formative assessment – Work closely with SENCO and DSL under supervision)

	Provided opportunity for all pupils to experience success?
	(Adapt lessons whilst maintaining high expectations and opportunity to meet expectations for all – Balance input of new concepts – Effective use of TA and other adults)

	Met individual needs without creating unnecessary workload?
	( Decide whether intervening within lessons would be more efficient /effective than planning different lessons - Make use of well-designed resources – Plan to connect new content with pupils' existing knowledge or providing additional pre-teaching - Build in additional practice or removing unnecessary expositions )

	Grouped pupils effectively?
	( Identify how the school changes groups regularly, avoiding the perception that groups are fixed – identify how school ensures that any groups based on attainment are subject specific – Apply  high expectations to all groups, ensure all pupils access rich curriculum )




	AOF 3 - Curriculum

	Subject and Curriculum  ( CCF3)

	Delivered a carefully sequenced and coherent curriculum ?
	 Identify essential concepts, knowledge skills and principles – Focus on key ideas – How curriculum informs lesson preparation – Learn and master essential concepts, knowledge , skills and principles – Accumulate and refine a range of effective resources  - Awareness of misconceptions and how to help pupils how to master concepts

	Supported pupils to build increasingly complex mental models ?
	 Revisit big ideas over time – Teach key concepts through a range of examples – Balance exposition, repetition, practice and critical skills and knowledge  - Draw links between content and core concepts and principles

	Developed fluency ?
	Use retrieval and spaced practice to build recall – Provide tasks that support learning of key ideas

	Helped pupils apply knowledge and skills to other contexts ?
	Interleave concrete and abstract – Ensure relevant domain specific knowledge

	Developed pupils’ literacy ?
	 Clear understanding of systematic, synthetic phonics – Support fluent readers and legible, fluent writers  - Model reading comprehension – Promote reading for pleasure – Teach different forms of writing – Teach vocabulary explicitly and plan for repeated exposure to high utility and high frequency vocabulary  - Modell and require high quality oral language

	AOF 4 – Professional Behviours

	Professional Behaviours ( CCF8)

	Developed as a professional ?
	Engage in professional development with clear intentions for impact on pupil outcomes, over time with opportunities for practice. -  Identify and carry out duties relating to Part 2 of the Teachers’ Standards. Strengthen pedagogical and subject knowledge by participating in wider networks. - Learn to extend subject and pedagogic knowledge as part of the lesson preparation process. – Seek challenge, feedback and critique from mentors and other colleagues in an open and trusting working environment. - Reflect on progress made, recognise strengths and weaknesses and identify next steps for further improvement. - Engage critically with research and use evidence to critique practice.

	Built effective working relationships?
	Seek ways to support individual colleagues and work as part of a team. -  Communicate with parents and carers proactively and make effective use of parents’ evenings to engage. - Work closely with the SENCO and other professionals to support pupils with additional needs - Make explicit links between interventions delivered outside of lessons with classroom teaching. - Share the intended lesson outcomes with teaching assistants ahead of lessons. - Ensure that support provided by teaching assistants in lessons is additional to, rather than a replacement for, support from the teacher – Contribute positively to the wider school culture and develop a feeling of shared responsibility for improving the lives of all pupils – Know who to contact with any safeguarding concerns and have a clear understanding of what to report. – Prepare teaching assistants for lessons under supervision.

	Managed workload and wellbeing ?
	Use and personalise systems and routines to support efficient time and task management – Understand the importance of the right to support – Protect  time for rest and recovery and be aware of the sources of support available to support good mental wellbeing- Collaborate with colleagues to share the load of planning and preparation and make use of shared resources 

	AOF 5 - Assessment

	Assessment ( CCF6)

	Avoided common assessment pitfalls?
	Plan formative assessment tasks linked to lesson objectives – identify ahead what indicates understanding - Choose externally validated materials to make summative assessments in controlled conditions – Draw conclusions about what pupils have learned by looking at patterns of performance over a number of assessments.

	Checked prior knowledge and understanding during lessons?
	Structure tasks and questions to enable the identification of knowledge gaps and misconceptions – Use assessments to check for prior knowledge and pre-existing misconceptions – Prompt pupils to elaborate when responding to questioning to check secure understanding.  – Monitor pupil work during lessons - Check for misconceptions 

	Provided high-quality feedback?
	Pupils’ responses to feedback can depend on a range of social factors - Scaffold self-assessment by sharing model work with pupils, highlighting key details. - Ensure feedback is specific and helpful in peer- or self-assessment. - Focus on specific actions for pupils and providing time for pupils to respond to feedback.

	Made marking manageable and effective?
	How to record data to improve pupil outcomes. - Understanding written marking is only one form of feedback. - Identify efficient approaches to marking and alternatives to providing feedback - Use verbal feedback in place of written feedback - Reduce the opportunity cost of marking e.g. use abbreviations and codes. - Highlight errors related to misunderstandings, rather than careless mistakes when marking.

	Professional Behaviours ( CCF8)

	Developed as a professional ?
	Engage in professional development with clear intentions for impact on pupil outcomes, over time with opportunities for practice. -  Identify and carry out duties relating to Part 2 of the Teachers’ Standards. Strengthen pedagogical and subject knowledge by participating in wider networks. - Learn to extend subject and pedagogic knowledge as part of the lesson preparation process. – Seek challenge, feedback and critique from mentors and other colleagues in an open and trusting working environment. - Reflect on progress made, recognise strengths and weaknesses and identify next steps for further improvement. - Engage critically with research and use evidence to critique practice.

	Built effective working relationships?
	Seek ways to support individual colleagues and work as part of a team. -  Communicate with parents and carers proactively and make effective use of parents’ evenings to engage. - Work closely with the SENCO and other professionals to support pupils with additional needs - Make explicit links between interventions delivered outside of lessons with classroom teaching. - Share the intended lesson outcomes with teaching assistants ahead of lessons. - Ensure that support provided by teaching assistants in lessons is additional to, rather than a replacement for, support from the teacher – Contribute positively to the wider school culture and develop a feeling of shared responsibility for improving the lives of all pupils – Know who to contact with any safeguarding concerns and have a clear understanding of what to report. – Prepare teaching assistants for lessons under supervision.





Appendix 3 – Bitesize summaries
https://carmelteachertraining.com/wp-content/uploads/2022/12/CTTP-Bitesize-Summaries.pdf
Use the following summaries to further develop discussion and reading following Mentor and PT meetings.



Appendix 4a - Evidence Summary – Standard 2
	Evidence to meet Standard 2 - Promote good progress and outcomes by pupils 
· Be accountable for pupils’ attainment, progress and outcomes 
· Be aware of pupils’ capabilities and their prior knowledge, and plan teaching to build on these 
· Guide pupils to reflect on the progress they have made and their emerging needs
· Demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching 
· Encourage pupils to take a responsible and conscientious attitude to their own work and study.


	Briefly describe your evidence ( Maximum 500 words in total )

	Context 


	Intent 


	Impact 




PT ___________________________           Mentor ___________________________


Appendix 4b - Evidence Summary – Standard 3
	Evidence to meet Standard 3  - Demonstrate good subject and curriculum knowledge 
· Have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ interest in the subject, and address misunderstandings.
· Demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of scholarship.
· Demonstrate an understanding of and take responsibility for promoting high standards of literacy, articulacy and the correct use of standard English, whatever the teacher’s specialist subject. 
· If teaching early reading, demonstrate a clear understanding of systematic synthetic phonics.
· If teaching early mathematics, demonstrate a clear understanding of appropriate teaching strategies.


	Briefly describe your evidence ( Maximum 500 words in total )

	Context 


	Intent 


	Impact 




PT ___________________________           Mentor ___________________________


Appendix 4c - Evidence Summary – Standard 5
	Evidence to meet Standard 5 - Adapt teaching to respond to the strengths and needs of all pupils.
· Know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively. 
· Have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how best to overcome these. 
· Demonstrate an awareness of the physical, social and intellectual development of children, and know how to adapt teaching to support pupils’ education at different stages of development.
· Have a clear understanding of the needs of all pupils, including those with special educational needs; those of high ability; those with English as an additional language; those with disabilities; and be able to use and evaluate distinctive teaching approaches to engage and support them.


	Briefly describe your evidence ( Maximum 500 words in total )

	Context 


	Intent 


	Impact 




PT ___________________________           Mentor ___________________________


Appendix 4d - Evidence Summary – Standard 6
	Evidence to meet Standard 6  - Make accurate and productive use of assessment 
· Know and understand how to assess the relevant subject and curriculum areas, including statutory assessment requirements.
· Make use of formative and summative assessment to secure pupils’ progress.
· Use relevant data to monitor progress, set targets, and plan subsequent lessons.
· Give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback.


	Briefly describe your evidence ( Maximum 500 words in total )

	Context 


	Intent 


	Impact 




PT ___________________________           Mentor ___________________________
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Bitesize Summaries
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Safeguarding & Educational Educational Engaging the
Prevent Theory Research Learner
Part 2 AOF 2 AOF 2 AOF 2
Professional Conduct How Pupils Learn How Pupils Learn Classroom Practice
- Page 2 Page 14 Page 23
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Early Behaviour Teaching Pupils Interviews &
Years Theory with SEN Applications
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Curriculum Managing Behaviour  Adaptive Teaching Prof. Behaviours
Page Page 27 Page 32 Page 35
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o & —
EAL, Diversity &  Attachment Theory & Career Entry
Inclusion Alternative Provision Development Portfolio
AOF 2 AOF 2 AOF 4
Adaptive Teaching Adaptive Teaching Professional Behaviours
Page 41 - -

They cannot and should not replace the original reading. Trainees should read them in conjunction with the original

e The following bitesize summaries have been collated to help trainees identify useful and relevant reading, to support
ey their understanding of the original articles and to facilitate discussions between trainees and their mentors.
articles while continuing to exercise their professional judgement and critical thinking.
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ccr Principles of Instruction, B. Rosenshine, 2012

cce The Science of Learning, Deans for Impact, 2015

e Putting Students on the Path to Learning: The Case for Fully Guided
Instruction, R.E. Clark, P. Kirschner, J. Sweller, 2012

e What Works Best: 2020 Update, Centre for Education Statistics and
Evaluation, 2020

e Six Strategies for Effective Learning, Y. Weinstein, M. Smith

e Metacognition and Self-regulated Learning: Seven recommendations
for teaching self-regulated learning & metacognition, Education
Endowment Foundation, 2018

e Teacher Feedback to Improve Pupil Learning: Six recommendations for
using teacher feedback to improve pupil learning, Education
Endowment Foundation, 2021

Educational Theory

General Professional Studies (Primary)
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Principles of Instruction, B. Rosenshine, 2012

https://files.eric.ed.gov/fulltext/EJ971753.pdf

' ° REVIEWING MATERIAL * '
Barak Rosenshine's @ Daily review @ Weekly and maonthly review

PRINCIPLES OF
INSTRUCTION

Daily review ts impartant in hedping to resurface price leaming from the last leszon Let's not be sumrizad
that students don't immediately remember everything. They won't! It's 2 powerful technigus for building
fluency and confidence and it's especially impartant if we're bout to imtroduce rew lezrning — bo acthate
redewant prior learning in working memary.

T T e T P T P PP T T T PR T TR TP T Q qusTIuHI"E ﬂ R
@ Ask questions 0 Check for student understanding

A thematic

interpretation ‘E @ E'
for teachers by
?) 24

- "
Bteacherhead The main message | always stress s ssmmarised in the mantra: ask more questions to more students in

mare depth. Rosenshine gives lots of geeat examples of the types of questions teachers can k. He ako
rednforces the importance of process questions. We need ask how students worked things out, not just get
answers. He ts dso really good on stressing that asking questions & about getting feedback to us as
teachers about how well we've taught the material and about the need to check wnderstanding to encure

Oliver Caviglicli misconceptions are flushed et and tackled.

Enlicay

© Present new material using small steps O Provide models O Provide scaffolds for difficult tasks
Smali steps — with practice at each stage. Ve need 1o break down our concepts and Scaffolding s needed 1o develop espertise — 2 foem of mastery coaching, where
pencedies; {[ike multi-stage maths probless o writing] into small steps so that each cognithe sspports are gven — such & how to stucture extended writing — but they
can be practised. are gradualy withdrawn. The sequencing ks key. Stabilsers on a bike are eeally
Modek — induding the importance of the worked-eample effect 1o reduce cognitive poeerful aids o the leaming and confidence buiding — but eventually they need to
oad. We need 1o give many worked examples: ton often teachers give too few come off.

© Cuide student practice @ 0Obtain a high success rate © Independent practice
Q.. 2
Teachers neads to ke up Chose to shadents’ initial BTIIE"'IPN. miak e, Sune that tl‘l?.l e |I1I1E|:|E"IIEI'IT. monibored p-a:r ce. Surressfil teachers make time for students to do the
building confidence and naot making boo many efrmors. Thic is @ common ‘weakness with things they've been taught, by themselves .. when they' re eady. Shudents need

lesss effective teachers. Culded peactice requives dose superstsion and feedbadk. extensive. sucressl independent proctice in ovder for sikils ond knowledge to berame
High swcress rate — in questioning and practice — s iImportant. Rosershine supgests the  automeatic
optimum & 80°%. Le. high! Mot 95-100% (too easy). He even suggests 70% Is too low.




https://files.eric.ed.gov/fulltext/EJ971753.pdf



THE PRINCIPLES OF INSTRUCTION

TAKEN FROM THE INTERNATIONAL ACADEMY OF EDUCATION

This poster is from the work of Barak Rosenshine who based these ten principles of instruction

and suggested classroom practices on:

m research on how the brain acquires and uses new information
m research on the classroom practices of those teachers whose students show the highest gains
m findings from studies that taught learning strategies to students.

eQQQe

Daily review is an important component of instruction. It helps
strengthen the connections of the material learned. Automatic
recall frees working memory for problem solving and creativity.

The most successul teachers spend more than half the class
time lecturing, demonstrating and asking questions. Questions

allow the teacher to determine how well the material is learned.

Students need additional time to rephrase, elaborate and
summarise new material in order to store it in their long-term
memory. More successful teachers builtin more time for this.

A success rate of around 80% has been found to be optimal,
showing students are learning and also being challenged.
Better teachers taught in small steps followed by practice.

Py U

Independent practice produces ‘overlearning’ — a necessary
process for new material to be recalled automatically. This
ensures no overloading of students’ working memory.

teachinghow2s.com

Our working memory is small, only handling a few bits of
information at once. Avoid its overload — present new material
in small steps and proceed only when first steps are mastered.

Students need cognitive support to help them learn how to
solve problems. Modelling, worked examples and teacher
thinking out loud help clarify the specific steps involved.

Less successful teachers merely ask “Are there any questions?”
No questions are are taken to mean no problems. False.
By contrast, more successful teachers check on all students.

Scaffolds are temporary supports to assist learning. They can
include modelling, teacher thinking aloud, cue cards and
checklists. Scaffolds are part of cognitive apprenticeship.

The effort involved in recalling recently-learned material
embeds it in long-term memory. And the more this happens,
the easier it is to connect new material to such prior knowledge.






The Science of Learning, Deans for Impact, 2015 5

https://deansforimpact.org/wp-content/uploads/2016/12/The Science of Learning.pdf

THE SCIENCE OF LEARNING

TAKEN FROM WWW.DEANSFORIMPACT.ORG HOW2

Students learn new content by reference to their prior
knowledge. They do this by transferring it from their working
memory into their long-term memory where it is stored and
later retrieved. Working memory has limited capacity and
becoming overloaded means learning is greatly impeded.

Information is mostly taken from memory in exactly the way in
which it went in. For this reason, it's important for students to
think of the meaning of things to strengthen their memory
and deepen their understanding for effective retrieval.

teachinghow2s.com

Committing facts to long-term
memory frees working memory
resources for solving problems.

Transferring knowledge
requires a deep understanding
of its underlying structure.

Self-determined motivation leads
to better long-term outcomes
than controlled motivation.

There are many, romantic, myths
about learning. Be aware of them
and avoid like the plague!




https://deansforimpact.org/wp-content/uploads/2016/12/The_Science_of_Learning.pdf



Putting Students on the Path to Learning: The Case for 6
Fully Guided Instruction, R.E. Clark, P. Kirschner, J. Sweller,
2012

https://www.aft.org/sites/default/files/periodicals/Clark.pdf

‘Work backwards in search for
solutions exhausting working
memory and preventing learning

Waork forwards from knowledge-
related schemas, freeing up working
memory for learning.

THE CASE FOR
FULLY-GUIDED
INSTRUCTION

E PUTTING STUDENTS ON THE PATH TO LEARNING

BY RICHARD E. CLARK, PALUL A KIRSCHNER AND JOHM SWELLER

Decades of research tell us,
unambiguously, that direct,
explicit instruction for novices is
more effective and efficient than
minirmal guidance methods.

RS, BY DEFINITION STUDENTS ARE NOVICES
OTHERWISE THEY WOULD BE THE TEACHERS

NOVICES

Have no access to relevant
schemas,

Try to remember and process
individual aspects of a skill.

Use UPP all their cognitive capacity
fi

in inefficient problem-saolving.

\ BECAUSE }

EXPERTS

(&)

Possess schemas for connecting
separate pieces of information inta
a single, unified whole.

()

Acquire skills without needing to
remember the relevant rules.
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Have important fluency needed for
complex problem-solving transfer.
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Minimal-guidance instruction - '?
affects the less able students FL
far more than the more able, ]
Because of their smaller

background knowledge, their \
working memories soon

become overloaded. \/

THE ACHIEVEMENT GAP WIDENS

Most alarmingly, many
such students score lower %\ﬁ

A

in post lesson tests than
they did before the lesson
started, So not only does
cognitive overload prevent
learning, it seems even to
negate existing learning.
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What cognitive sciantist,
Paul Kirschner, idantified
in 1991 as,

Confusing a theary of how experts learn [epistimaologyl,
with a prescription of how to teach novices (pedagogy)
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Over the decades, minimal
guidance approaches have
bean rebarn as..

m dizcovery learning

w problem-based learning
= inquiry learning

= gxparential learning,

And each time, wa have to
learn anew of its Limitations,
by ignaring all the previous
evidence that invalidates
this approach to teaching.

Tha goldfish syndrome?

Recant reaponses fram
champions of minimal-
guidanee mathods ta this
avalanche of invalidating
avidence, s to state that
poor results have been due
e alack of prier fully-
quided instruction in the
teaching process,

In other werds, suceassful
minimal-guidanes mathods
need a platform of fully-
quided instruction.

Wiell. what a surprizel

Fully-guided instruction isn't the dull, presaic alternative.
It is enjoyable, effective and efficient, containing. ..

LECTURE MODELLING

P PRESENTATION

<0 &y

DISCUSSION ACTIVITY

Professar






What Works Best: 2020 Update, Centre for Education
Statistics and Evaluation, 2020

https://www.cese.nsw.gov.au//images/stories/PDF/What-works-best-2020-update.pdf

Chapter 1: High expectations

Chapter 5: Assessment

Key points

« High expectations are linked with higher achievement and performance for
all students. Those students in NSW who report their teachers having high
expectations are often ahead in their learning by 3-6 months.

High expectations matter at all stages of education for all students, and this is
particularly important for students from disadvantaged backgrounds.

All students need to be challenged and engaged in order to develop their
potential fully. A culture of high expectations needs to be supported by strategies
that both challenge and support student learning needs, such as through
appropriate curriculum differentiation.

Key points

* The primary role of assessment is to establish where individuals are in their
learning so that teaching can be differentiated and further learning progress can
be monitored over time

Assessment is most effective when it is an integral part of teaching and
learning programs

Accurate conclusions about student learning are reliant on rigorously-constructed
assessment tasks, teacher collaboration and the use of marking rubrics.

Chapter 2: Explicit teaching

Chapter 6: Classroom management

Key points

« Explicit teaching practices involve teachers clearly explaining to students why they
are learning something, how it connects to what they already know, what they are
expected to do, how to do it and what it looks like when they have succeeded.
Students are given opportunities and time to check their understanding, ask
questions and receive clear, effective feedback.

Students who experience explicit teaching practices make greater learning gains
than students who do not experience these practices.

Explicit teaching recognises that learning is a cumulative and systematic process.

Explicit teaching helps students develop sophisticated and well organised ways of
thinking. understanding and doing

Key points

« Effective classroom management is important for creating the conditions
for learning

Data confirms a link between effective classroom management and student
performance

Effective classroom management minimises and addresses all levels of
disengagement and disruptive behaviours.

Early career teachers are likely to benefit from explicit support in developing
effective classroom management strategies.

Chapter 3: Effective feedback Chapter 7: Wellbeing

Key points

« Internationally, as well as in NSW, there is increasing focus on student wellbeing,
in recognition that the school years contribute to the development of the

Key points
* Feedback is one of the most powerful influences on student achievement.

Feedback that focuses on improving tasks, processes and student self-regulation
is the most effective.

All students should receive high quality feedback.

Chapter 4: Use of data to inform practice

whole child

« Evidence shows that higher levels of wellbeing are linked to higher academic
achievement, school completion, better overall mental health and a more
pro-social and responsible lifestyle.

« Survey data from NSW reveals that students experience wellbeing differently
at different stages of their schooling

Chapter 8: Collaboration

Key points

« Effective analysis of student data helps teachers identify areas in which students’
learning needs may require additional attention and development.

Data can also help teachers see which students may be struggling to engage
with particular learning areas, and understand which students respond better to
different teaching approaches in their classroom

Teachers need access to tools, skills and training to help them interpret and use
data effectively.

Teachers should analyse their own impact and use this knowledge to change what
does not work and keep what does work.

Key points

* Great teachers do not just happen; they are developed and keep on developing
throughout their professional lives

Effective collaboration is key to sharing successful and innovative evidence-
informed practices across the teaching profession

Not all collaboration is effective. Teachers need to engage in professional
collaboration that explicitly aims to improve teacher practices and student
outcomes

School leaders play a vital role in creating the conditions and culture that support
meaningful teacher collaboration.




https://www.cese.nsw.gov.au/images/stories/PDF/What-works-best-2020-update.pdf



Six Strategies for Effective Learning, Y. Weinstein, M. Smith

https://staticl.squarespace.com/static/56acc1138a65e2a286012c54/t/57d03e669de4bbd3567d57a6/1473265254536/All-Color-Posters.pdf

Spaced Practice

LEARNINGSCIENTISTS.0R0

‘ HOW TO DO IT

LESSOH LESSON LESS0M
. 000@0@@000@0 Gy
Start planning early for exams, and e on
set aside a little bit of time every @\

day. Five hours spread out over two o] (1
[0 % ]
Y

weeks is better than the same five
LESSON BREAK REVIEW

hours all at once.

Review information from each

class, but not immediately after
class. @; %;

After you review information from = e .-—----—.:““
the most recent class, make sure @ @ @ @ \
to go back and study important 1 MONTH 1 WEEK 1 DAY ‘\I
older information to keep it fresh. nee nee aee @ \

When you sit down to study, make sure you are using effective study
strategies rather than just re-reading your class notes.

N (:} : This may seem difficult and you may forget some information from
N day to day, but this is actually a good thing! This forces you to retrieve
7= information from memory (see Retrieval Practice poster).

'L')\ Create small spaces (a few days) and do a little bit over time, so that it

& é;, @ 'I:-, adds up!

A
A
Je!

Read more about Benjamin, A. 5., & Tullis, J. [2010]. What makes distributed practice effective? Cognitive

spaced pratice Psychology, 61, 228-247.

as a study strategy

Retrieval Practice

LEARMIHESCIENTISTS 0RE

‘ HOW TO DO IT

Put away your class materials, and
write or sketch everything you WRITE UM Te, ¥
know. Be as thorough as possible. Q : ..
Then, check your class materials for @ . @ G I—.,—I
accuracy and important points you

missed.

Take as many practice tests as you
can get your hands on. If you don't
have ready-made tests, try making
your own and trading with a friend
who has done the same.

You can also make flashcards. Just
make sure you practice recalling the @\
information on them, and go beyond

| @ .
definiticns by thinking of links EERRh o L BETEEES = ’:Euﬁ:‘ I"_:IIEI
between ideas. E =

Retrieval practice works best when you go back to check your class
materials for accuracy afterward.

Retrieval is hard! If you're struggling, identify the things you've missed
from your class materials, and work your way up to recalling it on your
own with the class materials closed.

+—§—Q Don't only recall words and definitions. Make sure to recall main ideas,
how things are related or different from one another, and new examples.
Read more about Roediger, H. L.. Putnam, A. L., & Smith, M. A. [2011]. Ten benefits of testing and their

applications to educational practice. In J. Mestre & B. Ross |Eds.), Psychology of learning and

retrieval practice R S § -
motivation: Cognition in education, [pp. 1-34). Oxford: Elsevier.

as a study strategy

Content by Yana Weinstein [University of Massachusetts Lowell] & Megan Smith [Rhode Island College] | Nlustrations by Oliver Caviglioli

Funding provided by the APS Fund for Teaching and Public Understanding of Psycholagical Science:

Content by Yana Weinstein [University of Massachusetts Lowell] & Megan Smith [Rhode Island Callege] | Wlustrations by Oliver Caviglioli [teachinghow?s. com/eagseil
Funding previded by the APS Fund for Teaching and Public Understanding of Psychological Science
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Elaboration

@ oo

Ask yourself guestions while you
are studying about how things work
and why, and then find the answers
in your class materials and discuss
them with your classmates.

As you elaborate, make connections
between different ideas to explain
how they work together. Take two
ideas and think of ways they are
similar and different.

g\”“s'\'r

Describe how the ideas you are gilieemnnan N—_— TR
studying apply to your own st h
experiences or memories. As W _Q_ """"""Q'
you go through your day, make
connections to the ideas you are
learning in class.

Make sure the way you are explaining and describing an idea is accurate.
Don't overextend the elaborations, and always check your class
materials or ask your teacher.

Work your way up so that you can describe and explain without looking
at your class materials.

KB ok

McDaniel, M. A., & Donnelly, C. M. [15%¢6]. Learning with analegy and elaborative interragation.
Journal of Educational Psychology, 88, S0B-519.

Wong, B. ¥ L. |1985]. Self-questioning instructional research: A review. Review of Educational
Research, 55, 227-268.

Read more about
elaboration
as a study strategy

Content by ¥ana Weinstein [University of Massachusetts Lowell]) & Megan Smith [Rhode Island College] | Mlustrations by Oliver Caviglioli [teachinghow?s.com/cogscil
Funding provided by the APS Fund for Teaching and Public Understanding of Psychological Science

Interleaving

. HOW TO DO IT

TOPIC TORIC TORIC
A B C
Switch between ideas during a
study session. Don’t study one
idea for too long. % ?2
oPICS TOPICS TOPICS
ABC CEBA ACB
Go back over the ideas again in
different orders to strengthen
your understanding.
sSTUDY 5TUDY STUDY
SESSION SESSION SESSION
1 2 3
Make links between different ideas E
as you switch between them. g
[ ) While it's good to switch between ideas, don't switch too often, or spend
o . too little time on any one idea; you need to make sure you understand
them.
L e @
=== 41’_?_}\ |m Interleaving will feel harder than studying the same thing for a long time.
FIRY ] k Cthie .
SAn e re L, 80 But don’t worry - this is actually helpful to your learning!
TOPICS pc® ‘{,;'E'u"’

Rahrar, D [2012). Interleaving helps students distinguish amang similar concepts. Educational
Psychelogy Review, 24, 355-347.

Read more about
interleaving
as a study strategy

Content by Yana Weinstein [University of Massachusetts Lowell] & Megan Smith [Rhode Island College] | Nlustrations by Oliver Cawiglioli [teachinghow?®s_com/cogscil
[Funding provided by the APS Fund for Teaching and Public Understanding of Psychological Science
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. HOW TO DO IT

. T
Collect examples your teacher has
used, and look in your class )
materials for as many examples MY
as you can find. FOLDER

Make the link between the idea
you are studying and each example, P
so that you understand how the
example applies to the idea.

Share examples with friends, and
explain them to each other for
added benefits.

You may find examples on the internet that are not used appropriately.
Make sure your examples are correct - check with your teacher.

Ultimately, creating your own relevant examples will be the most helpful
for learning.

Read more about
concrete examples
as a study strategy

Rawson, K. A, Thomas, . C., & Jacoby, L. L. [2014]. The power of examples: lustrative
examples enhance conceptual learning of declarative concepts. Educational Psychology Rewview,
27, 483-504

Dual Coding

LEARHINGSCIEMTISTS 0RO

HOW TO DO IT
.-i‘-’ﬂ"ﬁ‘u';

%%%l

oS

Look at your class materials and find visuals. Look over the visuals
and compare to the words.

Look at visuals, and explain in your own words what they mean.

Take information that you are trying to learn, and draw visuals
to go along with it.

INFOGRAPHIC CARTOON STRIP
0= %!%S éﬁ%
PAOS, CONS
Try to come up with different *._
ways to represent the information =
visually, for example an infographic, N DIAGRAM
a timeline, a cartoon strip, or a o -
diagram of parts that work together. o —_— ‘
TIMELINE
GRAPHIC
EVENT 1 EVENT X EVEMT 1 EVEMT & EWENT 5 DRG“NIZEH

L 1 1 1
2012 2013 24 2015

|
&

Work your way up to drawing
what you know from memory.

Mayer, R. E., & Anderson, R. B. [1992). The instructive animation: Helping students build
connections between words and pictures in multimedia learning. Journal of Educational
Peychology, 4, 444-452.

Read more about
dual coding as a
study strategy

Content by Yana Weinstein [University of Massachusetts Lowell] & Megan Smith [Rhode Island Callege] | Mlustrations by Oliver Caviglioli [teachinghew®s.com/cagscil
Funding provided by the APS Fund for Teaching and Public Understanding of Psychological Science

Content by Yana Weirstein [University of Massachusetts Lowell] & Megan Smith [Rhode Island College] | Niustrations by Oliver Cawigliali [beachinghow®s.com/eogscil
[Funding previded by the APS Fund for Teaching and Public nderstanding of Psychological Science






Metacognition and Self-regulated Learning: Seven recommendations for teaching self- 12
regulated learning & metacognition, Education Endowment Foundation, 2018

https://educationendowmentfoundation.org.uk/tools/guidance-reports/metacognition-and-self-regulated-learning/

1

Teachers should
acquire the professional
understanding and skills
to develop their pupils’

metacognitive knowledge

» Self-regulated leamers ane
aware of their strengths
and weaknessas, and can
maotivate themsehes to
engage in, and improve, their
learming.

« Developing pupils’
metacognitive knowledge
of how they learn—their
knowdedge of themselves
as a learner, of strategies,
and of tasks —is an affactive
way of improving pupil
OUtCOMEs.

# Teachers should support
pupis to plan, monitor, and
evaluate their leaming.

P

Explicitly teach pupils

metacognitive strategies,

including how to plan,
monitor, and evaluate
their learning

= Explicit instruction in
cognitive and metacognitve
strategies can Improve
pupils’ lzaming.

+ While concepts ke ‘plan,
manitor, evaluate’ can be
introduced genarically, the
strategies are mostly applied
in relation to specific content
and tasks, and are therefore
best taught this way.

* A series of steps—Dbeginning
with activating prior
knowledge and leading
to independent practice
before ending in structured
reflection —can be applied
to different subjects, ages
and contents.

3

Maodel your own thinking

to help pupils develop
their metacognitive and
cognitive skills

» Modeling by the teacher is
a comerstone of effective
teaching; revealing the
thought processes
of an expert learnes
helps to develop pupils'
metacognitive skills.

* Teachers should verbalise
their metacognitive thinking
{"What do I know about
problams Ik this? What
ways of soling them have
| used before?) as they
approach and work through
a task.

+ Scafiolded tasks, ke worked
axamples, allow pugpils 1o
develop their metacognitive
and cognitive skills without
placing too many demands
an their mental resources.

4

Set an appropriate level
of challenge to develop
pupils' self-regulation
and metacognition

» Challenge is crucial to
allow pupils to develop and
prograss their knowledge
of tasks, strategies, and of
themsehes as laamers.

« However, challange neads to
be at an appropriate leval.

* Pupils must have the
motivation 1o accept the
challenge.

# Tasks should not cveroad
pupils' cognitive processes,
particularly when they are
expected to apply new
strategies.

3

Promote and develop

metacognitive talk in
the classroom

=]

« Aswell as explicit instruction
and modelling, classroom
dialogue can be used to
develop metacognitive skills.

+ Pupil-to-pupil and pupi-
teacher talk can halp to buikd
knowledge and understanding
of cognitive and metacognitve
strategies.

* However, dialogue needs to
be purposaful, with teachers
guiding and supporting the
conmversation o ensure it is
challenging and builds on
prior subject knowledge.

6

Explicitly teach pupils
how to organise and
effectively manage their
learning independently

» Teachers shoukd explicithy
support puplls to develop
independent leaming skills.

* Carefully designed guided
practice, with support
gradually withdrawn as the
pupil becomeas proficient,
can allow pupils to develop
skills and sirategies
before applying them in
independent practice.

*  Pupis will nead timedy, effective
feadback and strategies 1o ba
able to judge accurately how
effectively they are leaming.

= Teachers should also
support puplls’ mothation to
undertake the leaming tasks.

I

Schools should support
teachers to develop
knowledge of these
approaches and expect
them to be applied

appropriately

» Develop teachers’ knowledge
and understanding through
high quality professional
development and resources.

# Sanior leaders should
provide teachers with
time and support to make
sure approaches are
implemented consistently.

* Teachars can usa tools such
as ‘traces’ and observation
o assess pupds' use of salf-
requlated learming skills.

* Metacognition shouldn't be
an ‘axtra’ task for teachers
1o do but should be built into
their teaching activities.




https://educationendowmentfoundation.org.uk/tools/guidance-reports/metacognition-and-self-regulated-learning/



Teacher Feedback to Improve Pupil Learning: Six recommendations for using teacher 13
feedback to improve pupil learning, Education Endowment Foundation, 2021

https://educationendowmentfoundation.org.uk/tools/guidance-reports/feedback/

1

Lay the foundations for
effective feedback

* Before providing feedback,
teachers should provide high
quality instruction, including the
use of formative assessment
strategies,

» High quality initial instruction
will reduce the work that
feedback needs to do; formative
assessment strategies are
required to set leaming intentions
fwhich feedback will aim towards)
and to assess learming gaps
[which feedback will address).

Principles

2

Deliver appropriately timed
feedback that focuses on
moving learning forward

* There is not one clear answer
for when feedback should be
provided. Rather, teachers should
judge whether more immediate
or delayed feedback is required,
considering the characteristics of
the task set, the individual pupil,
and the collective understanding
of the class.

* Feedback should focus on
rmaving learning forward,
targeting the specific learming
gaps that pupils exhibit.
Specifically, high quality feedback
may focus on the task, subject,
and self-regulation strategies.

* Feedback that focuses on a
learner's personal charactenistics,
or feedback that offers only
general and vague remarks, is
less likely to be effective.

3

Plan for how pupils will
receive and use feedback

» Careful thought should be
given ta how pupils receive
feadback. Pupil motivation,
self-confidence, their trust in
the: teacher, and their capacity
to receive information can

impact feedback’s effectiveness,

Teachers should, therefore,
implement strategies that
encourage learmers to welcome
feedback, and should monitor
whether pupils are using it.

* Teachers should also provide
opportunities for pupils to use
feedback. Only then will the
feadback loop be closed so that
pupil learning can progress.

4

Carefully consider how to
use purposeful, and time-
efficient, written feedback

&

* Written methods of feedback,
including written comments,
marks, and scores, can
improve pupil attainment;
however, the effects of written
feedback can vary.

* The method of delivery {and
whether a teacher chooses to
use written or verbal feedback)
is likely to be less important
than ensuring that the principles
of effective teacher feedback
{Recommendations 1-3) are
followed. Written feedback may
be effective if it follows high
quality foundations, is timed
appropnately, focuses on the
task, subject, and/or self-
regulation, and is then used
by pupils.

* Some forms of written feedback
have also been associated
with a significant opportunity
cost due to their impact on
teacher workload. This should
be monitored by teachers and
school leaders.

3]

Carefully consider how
to use purposeful verbal
feedback

» \erbal methods of feedback can
improve pupil attainment and
may be more time-efficient when
compared to some forms of
written feedback.

» However, as with written
feedback, the effects of verbal
feedback can vary and the
method of delivery is likely to be
less important than ensuring the
principles of effective teacher
feedback (Recommendations
1-3) are followed.

Implementation

Design a school feedback
policy that prioritises

and exemplifies the
principles of effective
feedback

» Enacting these
recommendations will require
careful consideration and this
implementation should be a
staged process, not an event.
This will include angoing effective
professional development.

» Schools should design
feadback policies which
promote and exemplify the
principles of effective feedback
(Recommendations 1-3).
Palicies should not over-specify
features such as the frequency
or method of feedback.




https://educationendowmentfoundation.org.uk/tools/guidance-reports/feedback/
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What makes great teaching: review of the underpinning research, R. Coe, C. Aloisi, S. 15

Higgins, L.E. Major, 2014

http://bit.ly/20vmvKO

A framework for professional learning
This review set out to address three apparently simple questions:
o What makes 'great teaching'?
& What kinds of frameworks or tools could help us to capture it?

e How could this promote better learning?

Great teaching is defined as that which leads to improved student progress

We define effective teaching as that which leads to improved student achievement
using outcomes that matter to their future success. Defining effective teaching is
not easy. The research keeps coming back to this critical point: student progress
is the yardstick by which teacher quality should be assessed. Ultimately, for a
judgement about whether teaching is effective, to be seen as trustworthy, it must
be checked against the progress being made by students.

The six components of great teaching

Schools currently use a number of frameworks that describe the core elements of
effective teaching. The problem is that these attributes are so broadly defined that
they can be open to wide and different interpretation whether high quality teaching
has been observed in the classroom. It is important to understand these
limitations when making assessments about teaching quality.

Below we list the six common components suggested by research that teachers
should consider when assessing teaching quality. We list these approaches, skills
and knowledge in order of how strong the evidence is in showing that focusing on
them can improve student outcomes. This should be seen as offering a ‘starter kit’
for thinking about effective pedagogy. Good quality teaching will likely involve a
combination of these attributes manifested at different times; the very best
teachers are those that demonstrate all of these features.

1. (Pedagogical) content knowledge (Strong evidence of impact on student
outcomes)

The most effective teachers have deep knowledge of the subjects they teach, and
when teachers’ knowledge falls below a certain level it is a significant impediment
to students’ learning. As well as a strong understanding of the material being
taught, teachers must also understand the ways students think about the content,
be able to evaluate the thinking behind students’ own methods, and identify
students’ common misconceptions.

2. Quality of instruction (Strong evidence of impact on student outcomes)
Includes elements such as effective questioning and use of assessment by

teachers. Specific practices, like reviewing previous learning, providing model
responses for students, giving adequate time for practice to embed skills securely

and progressively introducing new learning (scaffolding) are also elements of high
quality instruction.

3. Classroom climate (Moderate evidence of impact on student outcomes)

Covers quality of interactions between teachers and students, and teacher
expectations: the need to create a classroom that is constantly demanding more,
but still recognising students’ self-worth. It also involves attributing student
success to effort rather than ability and valuing resilience to failure (grit).

4. Classroom management (Moderate evidence of impact on student
outcomes)

A teacher's abilities to make efficient use of lesson time, to coordinate classroom
resources and space, and to manage students’ behaviour with clear rules that are
consistently enforced, are all relevant to maximising the learning that can take
place. These environmental factors are necessary for good learning rather than
its direct components.

5. Teacher beliefs (Some evidence of impact on student outcomes)

Why teachers adopt particular practices, the purposes they aim to achieve, their
theories about what learning is and how it happens and their conceptual models of
the nature and role of teaching in the learning process all seem to be important.

6. Professional behaviours (Some evidence of impact on student outcomes)

Behaviours exhibited by teachers such as reflecting on and developing
professional practice, participation in professional development, supporting
colleagues, and liaising and communicating with parents.

Assessing teacher quality through multiple measures

A formative teacher evaluation system — based on continuous assessment and
feedback rather than a high-stakes test - must incorporate a range of measures,
from different sources, using a variety of methods. A key to suitably cautious and
critical use of the different methods is to triangulate them against each other. A
single source of evidence may suggest the way forward, but when it is confirmed
by another independent source it starts to become a credible guide.

Currently available measures can give useful information, but there is a lot of
noise around a weak signal, so we must be careful not to over-interpret. If we
were to use the best classroom observation ratings, for example, to identify
teachers as ‘above’ or ‘below’ average and compare this to their impact on
student learning we would get it right about 60% of the time, compared with the
50% we would get by just tossing a coin. Therefore, these judgements need to be
used with considerable caution.
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Six approaches to teacher assessment

For this review we focused on three approaches to assessing teachers that
demonstrate moderate validity in signalling effectiveness:

1. classroom observations by peers, principals or external evaluators
2. ‘value-added’ models (assessing gains in student achievement)
3. student ratings

Three other approaches had limited evidence:

4. principal {or headteacher) judgement
5. teacher self-reports
6. analysis of classroom artefacts and teacher portfolios

Classroom observations

Successful teacher observations are primarily used as a formative process —
framed as a development tool creating reflective and self-directed teacher
learners as opposed to a high stakes evaluation or appraisal. However, while
observation is effective when undertaken as a collaborative and collegial exercise
among peers, the literature also emphasises the need for challenge in the process
— involving, to some extent, principals or external experts.

Levels of reliability that are acceptable for low-stakes purposes can be achieved
by the use of high-quality observation protocols. These include using observers
who have been specifically trained — with ongoing quality assurance, and pooling
the results of observations by multiple observers of multiple lessons.

Measuring student gains

Value-added models are highly dependent on the availability of good outcome
measures. Their results can be quite sensitive to some essentially arbitrary
choices about which variables to include and what assumptions underpin the
models. Estimates of effectiveness for individual teachers are only moderately
stable from year to year and class to class. However, it does seem that at least
part of what is captured by value-added estimates reflects the genuine impact of a
teacher on students’ learning.

Student ratings

Collecting student ratings should be a cheap and easy source of good feedback
about teaching behaviours from a range of observers who can draw on
experience of many lessons. There is evidence of the validity of these measures
from use both in schools and, more widely, in higher education.

16

A review by Timperley et al. details a teacher ‘knowledge-building cycle ' - a
feedback loop for teachers — that is associated with improved student outcomes.
Their synthesis ‘assumes that what goes on in the black box of teacher leaming is

fundamentally similar to student learning’. And their findings suggest that teacher
learning can have a sizeable impact on student outcomes.

The observation/feedback routine should be structured explicitly as a continuous
professional learning opportunity that enables them to work on improving student
outcomes.

The literature provides a challenge to the much quoted claim that teachers
typically improve over their first 3-5 years and then plateau. Teachers working in
schools with more supportive professional environments continued to improve
significantly after three years, while teachers in the least supportive schools
actually declined in their effectiveness. Another study found that feedback from
classroom observation led to a gain in students’ math test scores in the years
following the intervention, equivalent to an effect size of 0.11.

Six principles of teacher feedback
Sustained professional learning is most likely to result when:

1. the focus is kept clearly on improving student outcomes;

2. feedback is related to clear, specific and challenging goals for the recipient;

3. attention is on the leaming rather than to the person or to comparisons with

others;

teachers are encouraged to be continual independent learners;

feedback is mediated by a mentor in an environment of trust and support;

6. an environment of professional learning and support is promoted by the
school’s leadership.

o s
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https://educationendowmentfoundation.org.uk/tools/guidance-reports/a-schools-guide-to-implementation/

Foundations for good implementation

Treat implementation as a process, not an event;

1 plan and execute it in stages.

Create a leadership environment and school climate

that is conducive to good implementation.

EXPLORE >
3 Define the problem @

you want to solve and
identify appropriate
programmes or practices
to implement.

Identify a tight area for improvement using a robust
diagnostic process.

* Make evidence-informed decisions on what
to implement.

* Examine the fit and feasibility of possible interventions
to the schoal context.

Make an adoption decision.

PREPARE

Create a clear
implementation plan,
judge the readiness of
the school to deliver that
plan, then prepare staff
and resources.

>

* Develop a clear, logical, and well-specified
implementation plan:
a. Specify the active ingredients of the intervention
clearly: know where to be ‘tight' and where to
be ‘loose’.

. Develop a targeted, yet multi-stranded, package of
implementation strategies.

o

(=]

. Define clear implementation outcomes and monitor
thern using robust and pragmatic measures.

+ Tharoughly assess the degree to which the school is
ready to implement the innovation.

Onece ready to implement an intervention, practically

prepare for its use:

a. Create a shared understanding of the
implementation process and provide appropriate
support and incentives,

. Introduce new skills, knowledge, and strategies with
explicit up-frant training.

. Prepare the implementation infrastructure.

* Allow enough time for effective implementation, particularly in the preparation stage; prionitise appropriately.

* Set the stage for implementation through school policies, routines, and practices.
¢ |dentify and cultivate leaders of implementation throughout the school.

* Build leadership capacity through implementation teams.

DELIVER

5 Support staff, monitor
Ive

progress,

sol
problems, and adapt

strategies as the approach
is used for the first time.

Adopt a flexible and motivating leadership approach
during the initial attempts at implementation.

Reinforee initial training with expert follow-on support
within the school.

Use highly skilled coaches.

Complement expert coaching and mentaring with
structured peer-to-peer collaboration.

Use implementation data to actively tailor and improve
the approach.

Make thaughtful adaptations only when the active
ingredients are securely understood and implermented.

SUSTAIN

6 Plan for sustaining and

scaling an intervention

from the outset and
continuously acknowledge
and nurture its use.

Plan for sustaining and scaling an innovation from
the outset.

Treat scale-up as a new implementation process.
Ensure the implementation data remains fit for purpose.

Continuausly acknowledge, support, and reward goad
implementation practices.
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https://www.educationdevelopmenttrust.com/EducationDevelopmentTrust/files/98/98ad6340-0ef6-4e1d-a541-
db6018afce7d.pdf

Executive summary

Teacher effectiveness is generally referred to in terms of a focus on student
outcomes and the teacher behaviours and classroom processes that promote
better student outcomes.

This review, based upon research evidence, suggests that effective teachers:
= are clear about instructional goals
= are knowledgeable about curriculum content and the strategies for teaching it
» communicate to their students what is expected of them, and why

» make expert use of existing instructional materials in order to devote more time to
practices that enrich and clarify the content

= are knowledgeable about their students, adapting instruction to their needs and
anticipating misconceptions in their existing knowledge

= teach students meta-cognitive strategies and give them opportunities to master
them

= address higher- as well as lower-level cognitive objectives

= monitor students’ understanding by offering reqular appropriate feedback
» integrate their instruction with that in other subject areas

= accept responsibility for student outcomes.

The review shows that in order to achieve good teaching, good subject knowledge
is a prereguisite. Also, the skilful use of well-chosen questions to engage and
challenge learners, and to consolidate understanding, is an important feature, as is
the effective use of assessment for learning.

It goes on to identify a number of characteristics of good schools, suggesting they:
= establish consistency in teaching and learning across the organisation
= engender a culture of professional debate and developmental lesson observation
» rigorously monitor and evaluate what they are doing
= prioritise the teaching of literacy, especially in a child’s early years

» focus on the needs, interests and concerns of each individual learner.




https://www.educationdevelopmenttrust.com/EducationDevelopmentTrust/files/98/98ad6340-0ef6-4e1d-a541-db6018afce7d.pdf
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Summary and
conclusions

The importance of ensuring high quality teaching (defined in terms of impact
on student outcomes as in the TER tradition) is illustrated in the following
quotation.'*

The effect of poor quality teaching on student outcomes is debilitating and
cumulative. ... The effects of quality teaching on educational outcomes are greater
than those that arise from students’ backgrounds. ... A reliance on curriculum
standards and state-wide assessment strategies without paying due attention to
teacher quality appears to be insufficient to gain the improvements in student
outcomes sought. ... The guality of teacher education and teaching appear to be
more strongly related to student achievement than class sizes, overall spending
levels or teacher salaries.

The TER tradition has not attempted to define and identify ‘good” or by implication
‘bad’ teachers but rather to study the size and nature of the teacher effect on
student outcomes, to identify and measure variation in teaching practices and

to highlight those that promote better educational outcomes for students. In the
past, TER focused on a narrower concept of effectiveness in fostering just better
academic outcomes for students in the classroom, but gradually TER has extended
to examine a teacher’s non-instructional roles and measures of students’ non-
academic outcomes as well. Within this framework, we argue that an emphasis on
students’ social, behavioural and affective - as well as their cognitive - outcomes
is necessary to obtain a rounded picture of teacher effectiveness.

A number of common features of effective teachers and the practices that
constitute effective teaching have been identified in a large number of research
studies conducted in a range of school settings and countries. TER, therefore,
provides an important evidence base on the correlates of effective schools and

teachers and the behaviours and classroom processes that predict better outcomes
for students. It has stimulated initiatives to strengthen and enhance teacher quality

through improvements to initial teacher education and continuing professional
development programmes at school, district/local authority and national levels.

=% Duarling- Hammond (2000 3)
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A number of
common features
of effective
teachers and

the practices
that constitute
effective teaching
have been
identifiedina
large number of
research studies
conductedina
range of school
settings and
countries

Quality assurance and accountability processes in various countries are not only
aimed at schools but also increasingly at teachers, for example through inspection
and the publication of performance data. In some systems, inspection evidence has
been informed by SER and TER. It can be used to monitor and provide guidance on
the features of effective practice.

This review of evidence has sought to provide guidance on how we can define

and measure a teacher’s effectiveness and what characterises effective teaching
behaviours; and has explored some of the implications for teacher evaluation,
teacher self-reflection, school improvement, and school inspection. We conclude
that defining teacher effectiveness is not a simple matter. The differentiated teacher
effectiveness definition raises the question of whether it is appropriate to think in
simple categories such as more effective or less effective teachers or teaching. Do
some teachers excel in all aspects of their teaching, or in terms of promoting different
outcomes, and with different student groups or in different educational contexts and
at all times? In other words, does teacher effectiveness vary over time (from day to
day or across the course of their career)? Does it vary when teaching different student
groups or in different types of school (e.g. high or low disadvantage student intakes)?

There is a need to:

+ adopt a broader definition of teacher effectiveness that emphasises the promotion of
students’ academic, and other kinds of educational, outcomes

« understand that effective teaching is not automatically guaranteed through teacher
training, professional development or long years of experience

= recognise that teachers may vary in their effectiveness over time (across years) and
in achieving different kinds of student outcomes and in teaching different groups of
students or in different school contexts

« disseminate and study relevant research and, where available, inspection evidence on
effective teaching practices and evaluate their applicability in different classes and
school contexts

= identify and disseminate examples of successful practice from case studies of the
waork of effective teachers, effective departments and effective schools, through
appropriate guidance and Iearning networks

* pay attention to the influence of other factors in the school, the education system,
the community and the culture that can support or that may hinder effective teaching

* encourage evidence-informed teacher collaboration and self-reflection as strategies
to enhance effectiveness and achieve cansistency in improving effectiveness in all
aspects of teaching

= encourage monitoring and observation using appropriate research-based protocols
to support professional learning and the development of effective practices among
teachers and among subject departments

= incorporate the students’ perspectives and experiences to promote positive school
and classroom climates that engage and motivate learners.
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The following six practical guidelines are recommended when practitioners are
to apply the research findings in teacher evaluation:

1 Recognise the value of knowledge from research that uses a range of sources,
including: value-added measures of student progress; observations of classroom
practices; teacher self-report; evidence from student surveys and the professional
judgements of inspectors,

2 Consider the purposes of any teacher evaluation before deciding on the appropriate
measures to employ.

3 Remember that validity depends on how well the instrument measures what you
have deemed important and how the instrument is used in practice; there are
advantages in using well developed international instruments often supplemented
by additional items of particular local relevance.

4 Seek out or create appropriate measures to capture important information
about teachers’ contributions to other student outcomes that go beyond student
achievement score gains

5 Include different education stakeholders in making decisions about what is
important to measure.

6 Keep in mind that valid measurement may be costly.!*

Although it may be difficult to ensure all students experience high quality teaching
the fact that teachers and teaching make such an important difference to student
outcomes and life chances should provide impetus to policymakers and practitioners
to address the crucial issues of educational effectiveness, quality teaching and
teaching standards. Attracting high quality entrants to the teaching profession, and
providing high quality pre-service education and ongoing professional development

are important requirements for maintaining and raising standards in teaching. However,

they are unlikely to be sufficient to ensure high quality teaching across a system. Since
teachers are the most valuable resource available to schools. ongoing investment in
teacher professionalism is needed to ensure that they are equipped with an evidence-
based repertoire of pedagogical skills that are effective in meeting the developmental

Attracting high
quality entrants
to the teaching
profession, and
providing high
quality pre-
service education
and ongoing
professional
development

are important
requirements for
maintaining and
raising standards
in teaching

and learning needs of all students.™ It is important to recognise that teaching is not
just an art, but that there is a growing knowledge base from research evidence that can
provide relevant guidance to promote effective practice and support improvement.
There is a need to reduce the variation in the quality of teaching both within and
between schools, and to ensure that vulnerable students at risk of poor educational
outcomes experience high quality teaching to enhance their educational life chances.

It is important to recognise that teachers rarely work in isolation but typically in the
context of schools and of local and national education systems. Research findings

have repeatedly shown that there are variations in teacher effectiveness among the
teachers of a department and in a single school.”™ There are likely to be both some
more effective and some less effective teachers in all schools, both in those that are
defined as more effective as well as in those that are classed as typical or less effective
schools. However, in an effective school it is likely that there are a higher number of
teachers who typically use more effective practices. In an ineffective school the reverse
is usually the case; thus one of the most important factors that distinguishes effective
from ineffective schools is the proportion of effective teachers.

“Littie, Goe b Bell (2009 *Rowe (2006) * Fitz-Gibbon (1996); Mortimore et al (1988). Sammons et al. (1997)
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Great Teaching Toolkit, R. Coe, C.J. Rauch, S. Kime, D. Singleton, 2020

assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d EBE GTT EVIDENCE%20REVIEW DIGITAL.
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Understanding the  |Ereating a
supportive

environment

content

Great teachers understand the content they

are teaching and how it is learnt v Great teachers create a supportive

environment for learning

This means teachers should have deep and : _ , .
A supportive environment is characterised by

relationships of trust and respect between students
of the content they are teaching and how it is ] and teachers, and among students. It is one in which
learnt, including its inherent dependencies. They e students are molivated, supported and challenged
should have an explicit repertoire of well-crafted and have ¢ positive attitude towards their learning.

explanations, examples and tasks for each topic

fluent knowledge and flexible understanding

they teach

Promoting imteracions and miosonships Promoting o posisve cimote of sudent. 3 | Promofing leamer motivotion through
with all students that are bosed on sudent relotionshpa, charoctansad by — 1 feelings of compatence, sutonomy ond
mutual rerpect, com, empathy ond mespoct, trust, cooperasion ond core rolatedness

wormth; avoiding regative emotions In

interoctions with students; being senssive

10 the individuo! needs, emotions, cullure

ond baliels of srudents

| Creating o chmam of Ngh expeciationy,
with high challenge ond high trust, so
loarnen feel i is okay Yo have o go;
sncovrnging learners io afiribute their
success or failure to things they can
change






03
Maximising
opportunity to learn

Great teachers manage the classroom to
maximise opportunity to learn

No model of teaching effectiveness could be
complete without classroom management: managing
the behaviour and activities of a class of students

is what teachers do. Yet is it also controversial.
Different teachers have very different styles, values

and priorities.

Manoging time and resources efficiently [ 2' | Ensuring thot rules, expeciotions and

in the clossroom to maximise productivity 1 consequences for behaviour are explicit,

ond minimise wosted time (e.g., slorts, clear ond consistently opplied
fronsitions); giving clear instructions so

students understand what they should

be doing; using {ond explicitly leaching)

routines 1o make ransifions smooth

Preventing, anticipating & responding lo
potentiolly disruplive incidents; reinforcing
positive student behaviours; signalling
awareness of what is hoppening in the

classroom and responding appropriately

04

Activating hard

thinking

Great teachers present content, activities and
interactions
that activate their students’ thinking

In many ways, Dimension 4 represents the heart of

great teaching: getting students to think hard about
the material you want them to learn. It may also be

the hardest part of the job to learn, portly because

it is rare fo get reliable feedback about whether it is
working: student learning is invisible, slow and non-
linear, so how can we tell if it is happening?
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Working with Parents to Support Children’s Learning: 4 recommendations on working 24

A with parents to support their child’s learning, Education Endowment Foundation, 2018

https://educationendowmentfoundation.org.uk/tools/guidance-reports/working-with-parents-to-support-childrens-learning/

1

Critically review how
you work with parents

Schools should be optimistic about the potential of
working with parents

= There is an established link between the home leaming
emvironment at all ages and children's performance at school.

* Schools and parents have a shared priority to deliver the
best outcomes for thair children.

However, evidence on effective strategies that schools can
use to engage parents in their children's learning is mixed

+ [f the aim is solely to improve academic outcomes, classroom
interventions working directly with children cumentty have maore
evidence of effectiveness at improving leaming than parenting
interventions with the same aim.

* Working effectively with parents can be challenging, and is
likely to require sustained effort and support.

* Most schools say that they do nat have an explicit plan for
how they work with parents, and fewer than 10% of teachers
have undertaken GPD on parental engagement.

Schools should start by critically reviewing their aims and
current approaches

* Focus on areas that have better evidence (such as those
summarised opposite)- different approaches are needed for
different ages.

* Talk to parents who are less invohved about what support
they would find helpful.

* Plan and monitor to progress towards defined aims.

2

Provide practical strategies
to support learning at home

Ry

= For young children, promoting shared book reading should
be a central compaonent of any parental engagement
approach. Home learning activities, such as playing with
letters and numbers, are also linked to improved outcomes.

= Tips, support, and resources can make home activities
more effective—for example, where they prompt longer and
more frequent conversations during book reading.

* Book-gifting alone is uniikely to be effective, but carefully
selected books plus advice and support can be beneficial
for supparting reading.

* Support parents to create a regular routine and encourage
good homework habits, but be cautious about promating
direct parental assistance with homework (particularly for
older childran).

= Parents can support their children by encouraging them to

set goals, plan, and manage their time, effort, and emotions.

This type of support can help children to regulate their cwn
leaming and will often be more valuable than direct halp
with homawork tasks.

* Consider initiatives to encourage summer reading; these
have some promise but are not widely used at present.

Tailor school communications E

to encourage positive dialogue
about leaming

Offer more sustained and
intensive support where needed

Well-designed school communications can be effective for
improving attainment and a range of other outcomes, such
as attendance.

» Start by assessing needs and talking to parents about what
wiould help them support leaming: targeting is likely fo be
needed to use resources effectively and avoid widening gaps.

Examples include weekly texts sent from school to parents,
and short, termly letters.

Communicate carefully to avoid stigmatising, blaming, or
discouraging parents. Focus on building parents’ efficacy—
that they are equal partners and can make a difference.

Impacts from such approaches may appear small but they
are generally low cost, and straightforward to introduce.

Encourage a consistent approach to behaviour between

parents and the school, for exampie, by sharnng expectations
» Messages are likely to be more effective if they are with parents.
personalised, linked to learning, and promote positive

interactions by, for example, celebrating success.

Offfiering more structured, evidence-based programmes can
help to develop positive behaviour and consistency where
needs ane greater.

Communication should be two-way: consulting with parents
about how they can be involved is likely to be valuable and
increase the effectiveness of home-school relationships.
Currenthy around half of parents say that they have not been
consulted.

Plan carefully for group-based parenting initiatives (such as
regular workshops). A convenient time and location, face-
to-face recruitment, trusting relationships, and an informal,
welcoming environment are the most important factors for
parents to attend group sessions.

Consider offering regular home visits for younger children with

greater needs. This can be an effective approach for parents
that struggle to attend meetings, and for building relationships.

School communications may be particularly important for
engaging some parents who could play an important role
but may have less contact with school.
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NN / technology to improve children's learning, Education Endowment Foundation, 2019

https://educationendowmentfoundation.org.uk/tools/guidance-reports/using-digital-technology-to-improve-learning/

1

Consider how technology
will improve teaching and
learning before introducing it

* New technology can often appear exciting.
However, it can become a solution in
search of a problem unless it is introduced
in response to an identified need. It is
often useful to link the introduction of new
technology to wider planning, for example, a
review of assessment policy.

* Schools should consider the pedagogical
rationale for how technology will improve
learning. The principles of how to use
technology successiully are not distinct
from guestions of how to teach effectively
or how children learn.

* Without a clear plan for support and
implementation, technalogy is much less
likely to have an impact. This includes
considering what initial training will be
needed, what time and resources are
required, and what ongeing support should
be available.

* Decisions about whether to introduce
technology should also include an analysis
of the costs of implementing the technology,
alongside the expected benefits. This should
include both the upfront costs and any
ongoing requirements.

Technology can be used .

to improve the quality of
explanations and modelling

+ Technology has the potential to help teachers
explain and model new concepts and ideas.
However, how explanations and models are
conveyed is less important than their clarity,
relevance and accessibility to pupils.

+ Introducing a new form of technology will
not automatically change the way teachers
teach. The introduction of interactive
whiteboards provides an example that
highlights the need to consider the
pedagogical rationale for adopting a form
of technology, and for carefully planning
the training required to enable teachers to
use it effectively.

+ Technology can help teachers model in new
ways and provide opportunities to highlight
how experts think as well as what they do,
but may be most effective when used as a
supplement rather than a substitute for other
forms of modelling.

3

Technology offers ways
to improve the impact of
pupil practice

* Technology has the potential to increase
the quality and quantity of practice that
pupils undertake, both inside and outside
of the classroom.

* Technology can be engaging and motivating
for pupils. However, the relationship
between technology, motivation and
achievernent is complex. Maonitoring how
technology is being used, including by
checking that all learners have the skills they
need to use it effectively, is likely to reduce
the risk that technology becomes a tool
that widens the gap between successful
learners and their peers.

* Some forms of technology can also enable
teachers to adapt practice effectively,
for example by increasing the challenge
of guestions as pupils succeed or by
providing new contexts in which students
are required to apply new skills.

* Using technology to support retrieval
practice and self-quizzing can increase
retention of key ideas and knowledge.

4

Technology can play a role
in improving assessment
and feedback

* Technology has the potential to improve
assessment and feedback, which are crucial
elements of effective teaching. However, how
teachers use information from assessments,
and how pupils act on feedback, matter
more than the way in which it is collected
and delivered.

¢ Using technology can increase the accuracy
of assessment, and the speed with which
assessment information is collected, with the
potential to inform teachers’ decision-making
and reduce workload.

¢ Technology can be used to provide
feedback directly to pupils via programmes
or interventions, but in all cases careful
implementation and monitoring are
necessary. Feedback via technology is likely
to be most beneficial if it supplements, but is
aligned to, other forms of feedback.
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https://www.educationdevelopmenttrust.com/EducationDevelopmentTrust/files/b0/bObe9e0c-94b8-4e3a-85al1-df1c71b17712.pdf

Summary and
conclusion

This project has sought to understand what is meant by inspiring practice by
drawing on different perspectives and sources of evidence. The main evidence
is a triangulation based on teachers’ voices expressed through interviews, what
we saw in the classroom (from both quantitative observation schedules and
qualitative field notes) and students’ views (from a questionnaire survey). Each
source offers rich information and some unique contributions. Nonetheless
there are strong overlaps that add to the robustness of our conclusions.

Figure 5, following, shows the overlap between these various sources and
perspectives.

The teachers showed strongly the characteristics of more effective teaching.
In terms of inspiring practice at the core we can highlight:

« positive relationships

* good classroom/behaviour management
* positive and supportive climate

« formative feedback

= high quality learning experiences

= enjoyment.

These teachers show a high degree of engagement with their students; they are
effective, organised and knowledgeable practitioners who exhibit a continued
passion for teaching and for promoting the well-being of students. They are highly
professional, confident and reflective practitioners. Despite external challenges,
nearly all want to continue in their teaching careers, they genuinely like students
and enjoy teaching, and they show resilience in the stressful and fast-changing
educational environment. In observing their classes there was a strong emphasis
on making learning enjoyable and engaging, activating students’ own motivation;
classroom experiences were typically varied, imaginative and ‘fun’ These inspiring
teachers value the support they receive from leaders and colleagues in their
schools. They are keen to work with and support colleagues, often through

their particular leadership roles in their schools. Overall, they are committed

Despite external
challenges,
nearly all want to
continue in their
teaching careers,
they genuinely
like students and
enjoy teaching,
and they show
resilience inthe
stressful and
fast-changing
educational
environment

professionals who continue to learn and improve their own practice and seek out
opportunities and networks for professional development aligned to their needs
and interests. This report has sought to highlight what we can learn from their
inspiring practice.

FIGURE 5: SYNTHESIS OF COMMON THEMES AND EMPHASES

TEACHERS' VOICES

» Having and « Positive relationships «Purpose/
transmitting  Good claccioon relevance
enthusiasm Behavion: of learning

»Innovation management «Strong links
and variety between

effective and

» Positive and
supportive climate

inspiring
» Formative feedback teaching

+High quality learning «High

experiences expectations

* Enjoyment «Commitment
to teaching

«Instructional clarity
»Interactive learning
»Varied activities
»Good lesson pace
«Knowing and caring
for pupils
» Pupil choice
and input

«Engagement and
motivation
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The Beginning Teacher’s Behaviour Toolkit: A Summary, Tom Bennett, 2016

https://tombennetttraining.co.uk/wp-content/uploads/2020/05/Tom Bennett summary.pdf

28

IN 2016, in response to the Carter Review of Initial Teacher Training, a review of
the behaviour management component of teacher induction was commissioned
by the then Secretary of State for Education, Nicky Morgan. Subsequently,
another report was commissioned to locate the features of successful school
cultures and classrooms. This document is a summary of both of these projects,
reframed to support providers of Initial Teacher Training who are designing their
curricula to meet the specification of the new ITT Core Content.

Tom Befinett

INTRODUCTION

Pupil behaviour is key to the success
of most classroom outcomes. What
we call behaviour is actually the sum
of an enormous number of habitsand
attitudes and skills that adults
frequently take for granted. None of
these factors are innate, and they
must be imparted or taught in some
way. Pupils vary enormously in these
capacities due to their histories and
circumstances. Teachers that
assume all pupils are equally capahble
of behaving successfully, soon
discover they are not.

Behaviour must be taught. The habits
and skills that comprise successful
class behaviour should be taught to
all pupils. It is entirely possible to do
for most pupils.

i what good conduct looks like; this

{ penalises the less able pupil. Instead,

| be precise, and carefully communi-

i cate what behaviour will help pupils

| to succeed, what is prohibited, and

{ what the consequences of both will

i be, emphasising the benefits of

i engaging with the processes.

B Being clear in one's mind what

good behaviour looks like.

B Avoid ambiguity, grey areas or
terpretation. Be concrete. What

i behaviour do you need in a line-up?

i When you are speaking? When they

i are working in pairs? When they are

i stuck? Late?

i micate it clearly to pupils. Be clear,
use examples, and check for misun-
: derstanding. Teach, rather than tell
i the pupils what you expect of them.
¢ Behaviour should be seen as a
curriculum, and it should be
mssessed, revised and refreshed

The two main approaches that new
teachers should focus on are:

Proactive behaviour management,

: constantly.
and i
Reactive behaviour management NORMS
PROACTIVE BEHAVIOUR
MANAGEMENT

! Pupils tly look to ther |
g Peduenty oo One anather i cally refreshed.

| CONSEQUENCES

i for social cues about what is accept-
ahble behaviour, or desired| popular
i behaviour. This is driven by, among
i other things, a desire to fit in, not

Behaviour management should be
seen as a process, not of merely
reacting to misbehaviour when it
occurs, but more importantly of
actively supporting pupils by proac-
tively teaching them clearly what
behaviour is expected of them, and
how it will help them to succeed.
This involves the following elements:

W Introducing the pupils to the rules
and expectations of the classroom as
soon &5 possible, preferably on the

first encounter.

i peer groups. It is entirely to be

! expected that pupils will compete for
| status and attention amongst one

{ another. But if mishehaviour is

{ normal, pupils often drift behaviour-
i ally towards that norm. The teacher

{ must assert what the norms of the

{ room should be, even if they fall

i short. Pupils must see and hear them
{ promoted and required constanthy.

® Do not allow pupils to work out pupils to grasp norms: 'In this

{ stand out, and to gain the approval of

classroom we.." ete. Respond when-

- ever norms are broken. Demaonstrate
. that they are important and be
. consistent with them over time.

- ROUTINES

Another form of norm that signifi-

i cantly affects behaviour is the use of
| routines- specific sequences of

| behaviour that pupils are required to
| perform practically all of the time

| without significant deviation.

Once this has been clarified, commu- ' Examples include entry routines;

class dismissal; corridor conduct;

! transitions between activities;

| assemblies; obtaining silence and so
! on. Pupils do not intuitively grasp

| these without direction, nor are they
| equally capable of performing them

| without systematic instruction.

| Routines take time to develop into

| habits, but the effort invested in their
i creation and adoption is enormously
; useful to the pupil and the class. Like
| all norms, they should be carefully

| and clearly taught at the beginning of
the teaching relationship, reinforced

consistently over time, and periodi-

| No matter how clearly rules, norms

! and routines are taught, pupils will

i still test all boundaries. When these

| are broken, it is necessary for pupils
| to experience consequences that are
| aimed at reminding the individual

i and the class that classroom norms

| must be respected. These can take

| the form af:

Use normative language to encourage

SANCTIONS

Mild sanctions attempt to deter
future misbehaviour by attaching
negative consequences to undesired
behaviour. They are not universally
effective, but no one strategy is. Th
certainty is far more important than
their severity, as the deterrent effect
of a sanction is maximised in high
trust environments— that is, when
pupils are reasonahbly certain that th
consequences will inevitably follow
the misbehaviour. They remain an
essential part of any behaviour
management system, and teachers
should not hesitate to use them when
necessary, when they are fair, and
when rules have been broken.

REWARDS

Teachers should use a combination
of extrinsic rewards {(merits, symbol-
ic prizes eic) to encourage good
behaviour and intrinsic rewards
(targeted praise, and encouraging
pupils to value good behaviour and
learning for itself, not because of
some other outcome. This is scaffiol
ed by consistent class norms focus-
sing on explicitly positive learning
and social behaviours).

| OTHER FEATURES OF EFFECTIVE BEHAVIOUR MANAGEMENT TRAINEE
EACHERS

Know the school behaviour policy in
detail and use its consequences
ystems in a reliable and consistent
MAaNner.

Ask for support whenever
NECessary

s,
xceptions, but they should be
xceptional, logical and consistent.

entally prepare for the most
common behaviour problems; focus
clearly on what they are, and exactly
how you will behave, and what you
will say. Scripting like this can
provide inspiration when decisions
have to be made quickly

Proactively contact parents before it
necessary todoso, a5 much as
possible. This will develop positive
relationships which will be usetul
when seeking help and support.

Revisit normes, routines and
onsequences systems explicitly
hrough termly reboots, both to
remind the class and yourself abour
what has been agreed,

f pupils display patterns of misbe-
haviour that are resistant to routines,
discussion, and consequences, ask
for assistance, and escalate using the
school behaviour system.

Persistence and consistency are key
to developing relationships of trust
ith pupils, especially vulnerable or
highly challenging ones.

A.Lwa}’srreat pupils with :Ilgml}'am:l
expect that they treat others =
cluding yourself— with the same.
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0 PRACTICE GUIDE
Released: September 2008 P

R iy S 7 s

Reducing Behavior Problems in the Elementary
School Classroom (Summary)

1 Identify the J 2 Modify the o 3 Teach and O 4 Draw on J 5 Assess

specifics of the  yoperate classroom STRONG reinforce new STRONG relationships MODERATE whether MODERATE

problem EVIDENCE learning EVIDENCE skills to increase  EVIDENCE with EVIDENCE schoolwide EVIDENCE

behaviorand T environmentto ~ appropriate T professional =TT behavior T

the conditions that decrease problem behavior and preserve colleagues and problems warrant

prompt and reinforce it. behavior. a positive classroom students’ families for adopting schoolwide

climate. continued guidance strategies or programs

and support. and, if so, implement

ones shown to reduce
negative and foster
positive interactions.

1 Every teacher experiences difficulty at one time or another in trying to remedy an individual student’s behavior problem that is

not responsive to preventative efforts. Because research suggests that the success of a behavioral intervention hinges on
identifying the specific conditions that prompt and reinforce the problem behavior (i.e., the behavior’s “antecedents” and
“consequences”), we recommend that teachers carefully observe the conditions in which the problem behavior is likely to occur
and not occur. Teachers then can use that information to tailor effective and efficient intervention strategies that respond to the
needs of the individual student within the classroom context.

2 Many effective classroom-focused interventions to decrease students’ problematic behavior alter or remove factors that

trigger them. These triggers can result from a mismatch between the classroom setting or academic demands and a student’s
strengths, preferences, or skills. Teachers can reduce the occurrence of inappropriate behavior by revisiting and reinforcing
classroom behavioral expectations; rearranging the classroom environment, schedule, or learning activities to meet students’
needs; and/or individually adapting instruction to promote high rates of student engagement and on-task behavior.

3 We recommend that teachers actively teach students socially- and behaviorally-appropriate skills to replace problem

behaviors using strategies focused on both individual students and the whole classroom. In doing so, teachers help students with
behavior problems learn how, when, and where to use these new skills; increase the opportunities that the students have to
exhibit appropriate behaviors; preserve a positive classroom climate; and manage consequences to reinforce students’ display of
positive “replacement” behaviors and adaptive skills.

4 Social relationships and collaborative opportunities can play a critical role in supporting teachers in managing disruptive

behavior in their classrooms. We recommend that teachers draw on these relationships in finding ways to address the behavior
problems of individual students and consider parents, school personnel, and behavioral experts as allies who can provide new
insights, strategies, and support.

5 Classroom teachers, in coordination with other school personnel (administrators, grade-level teams, and special educators),

can benefit from adopting a schoolwide approach to preventing problem behaviors and increasing positive social interactions
among students and with school staff. This type of systemic approach requires a shared responsibility on the part of all school
personnel, particularly the administrators who establish and support consistent schoolwide practices and the teachers who
implement these practices both in their individual classrooms and beyond.
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1

Teach SEL skills explicitly

* Use arange of strategies
to teach key skills, bath in
dedicated time, and in
everyday teaching.

» Self-awareness: expand
children's emotional vocabulary
and support them to exprass
emotions.

* Self-regulation: teach children to
use self-calming strategies and
positive self-talk to help deal with
intense emotions.

» Social awareness: use stories
to discuss others’ emotions and
perspectives.

» Relationship skills: roke play
good communication and
listening skills.

* Responsible decision-making:
teach and practise problem-
salving strategies.

2

Integrate and model
SEL skills through
everyday teaching

=l

Model the social and emotional
behaviours you want children
to adopt.

Give specific and focused praise
when children display SEL skills.

Do not refy on ‘crisis maments'
for teaching skills.

Embed SEL teaching across a
range of subject areas: literacy,
history, drama and PE all provide
good opportunities to link to SEL.

Use simple ground-rules in
groupwork and classroom
discussion to reinforee SEL skills.

Plan carefully for adopting
a SEL programme

» se aplanned series of lessons
to teach skills in dedicated time.

+« Adopting an evidence-based
programme is likely to be a
better bet than developing your
own from scratch.

+ Explore and prepare carefully
befare adopting a programme—
review what is required to deliver
it, and whether it is suitable for
vour needs and context.

» se evidence summaries (such
as those from EIF and EEF) as
a quick way of assessing the
evidence for programmes.

+ Once underway, regulary review
progress, and adapt with care.

Use a SAFE curriculum:
Sequential, Active,
Focused and Explicit

* Ensure your curriculum builds
skills sequentially across lessons
and year groups. Start early and
think long term.

* Balance teacher-led activities
with active forms of learning,
such as: role-play, discussion
and small group work, to
practise skills.

s Focus your time: quality matters
maore than quantity. Brief regular
instruction appears more
effective than infrequent long
sessions.

Be explicit: clearly identify the
skills that are being taught and
why they are important.

Reinforce SEL skills
through whole-school
ethos and activities

» Establish schoolwide norms,
expectations and routines that
support children's social and
emational development.

* Align your school's behaviour
and anti-bullying policies
with SEL.

» Seek ideas and support from
staff and pupils in how the
school environment can be

improved.,

* Actively engage with parents
to reinforce skills in the home
environment.

Plan, support, and monitor
SEL implementation

Establish a shared vision for
SEL: ensure it is connected to
rather than competing with other
school priorities.

Involve teachers and school staff
in planning for SEL.

Provide training and support
to all school staff, covering:
readiness for change:
development of skills and
knowledge; and support for
embedding change.

Prioritise implementation
quality: teacher preparedness
and enthusiasm for SEL

are associated with better
outcomes.

Monitor implementation and
evaluate the impact of your
approaches.
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Improving Behaviour in Schools: Six recommendations for improving behaviour in
schools, Education Endowment Foundation, 2019

https://educationendowmentfoundation.org.uk/tools/guidance-reports/improving-behaviour-in-schools/

1

Know and understand
your pupils and their
influences

#+ Pupil behaviour has multiple
influences, some of which
teachers can manage directly

Understanding a pupil's context
will inform effective responses
to misbehaviour

Every pupil should have a
supportive relationship with a
member of school staff

6

Consiste

Proactive Reactive

2

Teach learning behaviours
alongside managing
misbehaviour

# Teaching leaming behaviours
will reduce the need to manage
misbehaviour

= Teachers can provide the
conditions for learning behaviours
to develop by ensuring pupils
can access the curriculum,
engage with lesson content and
participate in their learning

= Teachers should encourage
pupils to be self-reflective of their
own behaviours

3

Use classroom management
strategies to support good
classroom behaviour

* Effective classroom management

can reduce challenging behaviour,

pupil disengagement, bullying
and aggression

* |mproving classroom management

usually involves intensive training
with teachers reflecting on their
classroom management, trying a

new approach and reviewing their

progress over time

* Reward systems can be effective

when part of a broader classroom

management strategy

Implementation

« Consistency and coherence at a whole-school level are paramount

4

Use simple approaches as
part of your regular routine

» Some strategies that don’t require
complex pedagogical changes
have bean shown to be promising

= Breakfast clubs, use of specific
behaviour-related praize and
working with parents can all
support good behaviour

» School leaders should ensure the
school behaviour policy is clear
and consistently applied

* Whole-school changes usually take longer to embed than individually tailored or single-classroom approaches

S

Use targeted approaches to
meet the needs of individuals
in your school

* Universal behaviour systems are
unlikely to meet the needs of all
your students

* For pupils with more challenging
behaviour, the approach should
be adapted to individual needs

= Teachers should be trained in
specific strategies if supporting
pupils with high behaviour needs

*  However, behaviour programmes are more likely to have an impact on attainment outcomes if implemented at a whole-school level
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The effective use of TAs under everyday

The effective use of TAs in delivering
classroom conditions

Integrating learning
structured interventions out of class 1

from work led b

1

TAs should not be
used as an informal
teaching resource for
low attaining pupils

The evidence on TA deployment
suggests schools have drifted
into & situation in which TAs

are often used as an informal
instructional resourca for pupis
in most need. This has the effect
of separating pupils from the
classroom, their teacher and
their pears.

Although this has happened
with the best of intentions,
this evidence suggests that
the status guo is no longar an
option.

School leaders shouid
systematically review tha roles of
bath teschers and TAs and take
awider view of haw TAs can
support learming and improve
attainmeant throughout the
school.

2

Use TAs to add value
to what teachers do,
not replace them

I TAs have a direct instructional
rale it is important they add
value to the work of the
teacher, nat replace them - the
expectation showd be that

the needs of al pupis are
addressed, first and foremost,
throuwgh high quality classroom
teaching. Schools should try
and organisa staff so that the
pupils who struggle most have
as much time with the teacher
as othars. Breaking awsay from
amodel of deployment whare
ThAs are assigned to specific
pupils for long periods requires
more strategic approaches to
classroom organisation. Instead,
school leaders should develop
effective teams of teachers
and TAs, who understand their
complementary rales in the
classroom.

‘Where TAs are working
individually with low attaining
pupils the focus should be

an retaining access to high-
qualty teaching, for axample by
delvaring brief, but intensive,
structured interventions (ses
Recommendations 5 and B).

3

Use TAs to help pupils
develop independent
learning skills and
manage their own
learning

Ressarch has shown that
improving the nature and
guality of TAs" talk to pupds
can suppart the developmeant
of independant learning skills,
which are associated with
improved leaming outcomes.
TAs should, for example, be
trained to avoid priaritising
task completion and instead
concentrate on halping pupils
develop ownership of tasks.

TAs should aim to give pupils
the least amount of help first.
They should allow sufficient wait
tima, so pupils can respond to
a question or attempt the stage
of a task independently. TAs
should intervens appropriately
‘whean pupils demonstrate they
are unable to proceed.

4

Ensure TAs are fully
repared for their role
in the classroom

Schoals should provide
sufficient time for TA training
and for teachers and TAs to
meet out of class to enable the
necessary lesson preparation
and feedback.

Creative ways of ensuring
teachers and TAs have time

1o mest include adjusting TAs
warking hours (start early, finish
early], using assembly time and
having TAs join teachers for
{part of) Planning, Preparation
and Assassment (PRA) tima.

[During lesson preparation tima
ensure TAs have the essential

‘need to knows':

» Concepts, facts, information
being taught

» Skills to be leamed, applied,
practised or extended

= Intended learning outcomes

» Expected/required feedback.

5

Use TAs to deliver high
guality one-to-one and
small group support
using structured
interventions

aka

Research on TAs delivering
targeted intarventions in one-
to-one or small group settings
shows a consistent impact on
attainment of approdmatety
three to four additional months'
progress (effect size 0.2-0.3).
Crucially, these positive effects
are only observed whean TAs
work in structured settings
with high quality support and
training. When TAs are deployed
in more informal, unsuppartad
instructional roles, they can
impact negatively on pupils”
leaming outcomes.

6

Adopt evidence-
based interventions
to support TAs in their
small group and one-
to-one instruction

Schools should use structured
interventions with reliable
evidence of effectiveness. There
are presently only a handful

of programmes in the LK for
which there is a secura evidence
base, s0 if schools are using
programmes that ane ‘ungroven’,
they should try and replicate
some commen elements of
effactive intarventions:

» Saessions are often brisf

* [20-50mins), ocour regularty
[3-5 times per week) and ara
maintained over a sustained
perind (8-20 wesks). Careful
timetabling is in place to enable
this consistent defvery

= TAs receive exfensive training
from experienced trainers and’
or teachers (5-30 hours per
imterventian)

» The interverntion has stnactured
supparting resounces and lesson
plans, with clear objecties

» TAs closely follow the plan and
siructure of the intervention

» Agsescments are used o
identify appropriste pupils, guide
areas for focus and track pupi
progress. Biective interventions
ensure the right support is being
provided ta the right child

= Connections are made between
the out-of-class leaming in the
intervertion and classroom
teaching (sse Rec 7).

teachers and TAs

Ensure explicit
connections are made
between leaming from
everyday classroom
teaching struc
interventions

Interventions are often quite
separate from classroom
activities. Lack of time for
teachers and TAs to liaise
allows ralatively little connection
between what pupils experience
in, and away, from, the
classroom. The key is to ensure
that learning in interventions is
consistent with, and extends,
work inside the classroom and
that pupils understand the links
between them. it should nat

be assumed that pupils can
consistently identify and maka
sensa of thase links on their
WL

Page 23
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1

Create a positive and
supportive environment for
all pupils, without exception

my

.

Aninclusive school removes barriers to
learning and participation, provides an
education that is appropriate to pupils’
needs, and promotes high standards and
the fulfilment of potential for all pupils.
Schoaols should:

* promote positive relationships, active
engagemeant, and wellbeing for all pupils;

+ ensure all pupils can access the best
possible teaching; and

* gdopt a positive and proactive approach
to behaviour, as described in the EEF's
Improving Behaviour in Schools
guidance report.

2

Build an ongoing, holistic
understanding of your pupils
and their needs

# Schools should aim to understand
individual pupil’s lzarming needs using the
graduated approach of the 'assess, plan,
do, review" approach.

* Assessment should be regular and
purposeful rather than a one-off event,
and should seek input from parents and
carers as well as the pupil themselves and
specialist professionals.

* Teachers need to feel empowerad and
trusted to use the information they collect
to make a decision about the next steps for
teaching that child.

3

Ensure all pupils have access
to high quality teaching

* Toagreat extent, good teaching for pupils

with SEND is good teaching for all.

Searching for a ‘magic bullet” can distract
teachers from the powerful strategies they
aften already possess.

The research suggests a group of teaching
strategies that teachers should consider
emphasising for pupils with SEND. Teachers
should develop a repertoire of these
strategies they can use flexibly in response
to the needs of all pupils.

— flexitle grouping;
— cognitive and metacognitive strategies;
— explicit instruction;

— using technology to support pupils with
SEMD; and

— secaffolding.

4

Complement high quality teaching
with carefully selected small-group
and one-to-one interventions

* Small-group and one-to-one interventions
can be a powerful tool but must be used
carefully. Ineffective use of interventions can
create a barrier to the inclusion of pupils
with SEND.

= High quality teaching should reduce the
need for extra support, but it is likely
that some pupils will require high quality,
structured, targeted interventions to
make progress.

* The intensity of intervention (from universal
to targeted to specialist) should increase
with nesd.

= Interventions should bie carefully targeted
through identification and assessment
of need.

* Interventions should be applied using
the principles of effective implementation
described in the EEF's guidance report
B Evi 0 Work: A 8o s Gui
to Implementation.

S

Work effectively with
teaching assistants

« Effective deployment of teaching assistants

(TAs) is critical. School leaders should pay
careful attention to the roles of TAs and

ensure they have a positive impact on pupils
with SEND.

TAs should supplement, not replace,
teaching from the classroom teacher.

The EEF's guidance report Making Best
Use of Teaching Assistarits provides
detailed recommendations.
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Finding Your First Teaching Post

This section contains advice and guidance to help you secure your first teaching post, including making
an application and preparing for an interview.

Finding a Vacancy
|
|

Start looking for a job as soon as possible and definitely by the Spring term of your final year.

Find out about any ‘pool' systems operated by local authorities where new teachers are appointed to the
local authority and subsequently allocated to schools as vacancies are reported.

Find out whether the local authonty operates a recruitment database whereby they receive application forms
and hold them on file to match against suitable vacancies when they arise.

Use the internet to seek jobs. There is a range of website resources such as the Times Educational Supplement
(TES) job-finding service at www.tes.co.uk and e-teach www.eteach.com.

Consult the NASUWT online resource for advice on compiling your letter of application and curriculum vitae
(CV) at www.nasuwt.org.uk/ FindingYourFirstTeachingPost.

Consider supply teaching as an option if a permanent placement is unavailable.

If you are considering supply teaching, contact The Supply Register, a supply agency driven by ethical values
at www.supplyregister.uk.

Look at the teaching jobs sections of all the local authorities’ own websites.

Speculative applications to schools can be successful if they are received at the appropriate time or if they
make such an impression that the school keeps your application on file.

You can identify vacancies through contacts. Friends and course tutors may have contacts who inform them
of vacancies that arise. Be alert to job vacancies from contacts you may make during your teaching practice
placements.

Making an Application

Take careful note of guidance on the appointments procedure and follow the employers' instructions.
Prepare a rough draft of the application first.

Ensure that your knowledge, experience and skills are matched to each criterion on the person specification
when you write your supporting statement.

Make sure that your application is clear and easy to read.

Unless you are applying online, use a good quality black pen, as your form may need to be photocopied.
Word process your supporting statement and attach it as a separate document.

Check carefully your spelling and grammar.

Ask someone to check the application before you submit it.

Keep a copy of your application. You will need to remember what you said when preparing for an interview
and it can be referred to when completing other applications.

Write a supporting letter unless stated otherwise. This will provide you with an opportunity to set yourself
apart from other candidates. The letter is an opportunity to get your personality across, but should be concise.

Every job is different so whilst previous applications can be used as a template, make each application as
specific and targeted as possible.

Use evidence-based examples that are relevant to the job description and person specification.
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The Interview

B Gain as much intelligence about the school as you can before the interview. If it is feasible, visit the school
prior to the interview. Request the opportunity to do so. Most schools have a website. Check it out. Make
reference to the information from your visit or the website in your responses.

Think about questions that you may be asked and prepare key points you want to make when answering.
Think about your body language and use of eye contact with the person asking you the question.

Ask for further clarification if you do not understand the question asked.

Decide whether you are prepared to accept the post if offered during the course of the interview. This may
be the final question asked. If you do not wish to take up the post, tell them so.

Be prepared to ask the panel questions you have prepared beforehand at the end of the interview. Make sure
that they are well considered and do not ask questions for the sake of it, particularly if your question has
been covered during the interview. If it has, say so.

W Prepare by rereading your application form and developing examples of situations where you have
demonstrated your skills and competencies.

I Be prepared for the fact that some schools may use pupils in the interview process. The NASUWT has produced
detailed guidance on this in our Student Voice publication, which is available on the website
www.nasuwt.org.uk.

M If you are asked an unexpected question, take a moment to consider your reply before answering.

W Give appropriate examples to illustrate and support your answers.
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www.jobs.ac.uk How to Write a Cover Letter for Academic Jobs

™,
n The purpose of your cover letter

The power of the cover letter in making an effective job
application should never be underestimated. A good cover
letter will grab the employer’s attention and make them want
to read your CV. The purpose of your cover letter and CV
together is to whet the employer’s appetite, to establish you
as a serious contender for the post and to persuade the
recruiter that you are worth an interview.

The cover letter exists to:

Dermonstrate your enthusiasm for the
post, based on the research you have
done about the role and the institution

Explain your rationale for applying and
how the role fits with your career plans

Answer the question "Why shauld
we hire you?" by demonstrating
how you meet the key criteria for
the post and what sets you apart
from other candidates

Pravide evidence of your written
communication and language skills,
including the ability 1o be clear,
succinct and articulate. This is especially
impartant for teaching roles as the
ability to communicate the nature and
impact of your academic work to a
non-academic audience is crucial.

This ebook focuses on cover letters for
roles in Academia and addresses:

* When to send a cover letter

* What format to use

How to tailor it to a particular role

Marketing yourself in the cover letter

The do's and don'ts of cover
letter writing

An example before’ and ‘after’ cover
letter with detailed explanations
of the improvements made

A checklist for you to ensure your
cover letter is as effective as possible.

Tweet this ebook, share on Facebook, LinkedIn or Google+

When to send a cover letter

You should always send a cover letter with your TV unless you are
expressly asked not to. The only exception is if you are posting your
CV on a database/with an agency where it will be seen by numerous
employers, in which case a Profile on the CV itself is helpful.

Even if you have explained your motivation for applying on the
application form, it is still worth sending a separate cover letter.
This is because the cover letter gives you ancther opportunity
to market yourself and can strengthen your chances.

mhe format of a cover Ietter>

For jobs in academia, the length of the
cover letter will depend on the seniority of
the post. In any event, you should ensure
the letter is no longer than two pages; one
and a half pages is better still. In order to
make an impact, and to prove that you can
explain ideas fluently and clearly, the letter
needs to be succinct. This is not the place
to give in-depth detail about your research
and academic interests; remember that

the letter may be read by non-academics
too, such as staff from Human Resources.
Yfou can always give further details of your
academic and research activities on yaur
CVor in an Appendix to your OV

Keep paragraphs short and your
typeface clear (a font size of 11 or 12
is recommended) as the emplover’s
attention span will be brief

It is traditional to write the cover letter in
paragraph format, and this is the format we
have used for cur example letter, although
some candidates choose to use bullet
points and/or bold to highlight key points.

The order of paragraphs is not critical,
but the following is recommended:

I Address and salutation: Address the
letter to a narmed person ie. the Head
of Department.

[ First paragraph: An introduction,
explaining which post you are
applying for, how you heard about ir,
and some brief background on who
you are e.g. in terms of your research
interests and academic background.

I Middle section: Evidence of your
academnic career in terms of your
research interests and achievernents
as well as teaching and administrative
experience. Also mention your future
research plans. The balance between
research, teaching and administration
will depend on the nature of the
institution and department’s work.

I Final section: Explain what attracts
you to this role in this institution and
department and how the role fits in to
your career plans.

I Concluding paragraph: A conclusion
summarising what makes you suitable
for the job and a statement
expressing interest in an interview.
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D Tailoring your letter

The best way to tailor your letter effectively is to:

Do your research

Your cover letter needs to show what a great match

you are for the job. The job and person specification —
will only give you so much. In order to understand _—
the job context, how your own research interests will -

fitinto the department's academic offering, what
the recruiters are really looking for and how the
department and job might develop in future you
need to make your own enquiries.

This could include:

Online research

For example: into the University and Department's academic programmes,

it's research and student profile, the research interests of key staff and so on.
There is much information available publicly (for example, the institution's

and department’s external websites, the departments latest research ranking,
academic forums and even Good University Guides). For external appointments,
you may be limited to what is available publicly so do use your networks to
access these.

Discussion with the Head of Department

Most recruiters are only too happy to answer questions about the job from
potential applicants beforehand. This can also help you get your‘'name in the
frame’early. Just ensure that your questions are well researched and be warned

that the conversation might tumn into an informal interview.
You should reflect on why the department should hire you,
and refine your elevator pitch'before arranging the call.

‘ 'IE
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Conversations with other academics
in the department and institution

You can also speak to people who previously worked there,
who have worked with key staff in the department at some
point in their career, as well as support staff. This will give you
a better idea of the culture of the institution and the work of
the department. For internal roles, you can use your internal
networks to find these people. For external roles, you might
ask the Head of Department to put you in touch with other
staff — or use your networks to see who knows someone in
the right department and institution.

The depth of your research will show in your application and
can really distinguish serious applicants from the rest of the
pack. It's also great preparation for the interview stage.

Be selective

The best way to tailor your letter is to pick out only the top three

or four criteria for the post and focus your evidence on these. If the
employer is convinced you have the right credentials, experience and
skills for the areas that matter most, the chances are that they will
invite you to interview. Your CV and your interview can cover the rest.

Remember to include your skills outside research

Whilst the focus of your cover letter may be
about communicating the relevance and depth
of your academic experience, don't forget to give
evidence of those softer skills which may also be
relevant to the job. These are likely to be outlined
in the person specification and may include
supervising PhD students, writing funding bids,
managing other staff and project planning.

(5]
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B Marketing yourself effectively >

Before you write your letter, you need to be clear on what
your Unigue Selling Points are for the role in relation to the
key job criteria.

Think about what will differentiate you from the competition.
Consider who else might apply, internally and externally, and
what they might offer. Consider what makes you stand out
from them. This might include:

+ Greater depth of expertise in this field or a higher research
profile than other likely applicants

A particular blend of experiences which give you a unigue
perspective (e.g. international experience, having worked in
both academia and industry, or having held posts in more
than one academic discipling)

Specific achievements in your current and previcus roles

A passion for and commitrment to this area of research or
working faor this institution (e.g. perhaps you completed
your PhD there)

+ Well developed research or funding networks which could
prove helpful in the job

Or anything else you think might make the stand out in
a way which is relevant to the role.

40

Tweet this ebook, share on Facebook, Linkedin or Google+

Tips for success >

Do:

——y

Put your most convincing evidence first. You nead 1o
make an impact in the first few sentences. Talk about —_—
your current or most relevant job first ‘

-
Focus on achievements in your current and previous
roles rather than merely your responsibilities
{publications, new courses developed, funding awards
won and so on). Quantify these wheraver possible

lllustrate your achievements with brief but specific examples, explaining why these
are relevant to this role. You can refer the employer ta the OV for more detall

Concentrate on the areas which differentiate you from the competition rather than
the basic job criteria

Demanstrate how well you have researched the role and the job context when
explaining your career motivation

Explain your rationale if you are seeking a career change or sideways move

Be succinct Ask someane to go through it with you and edit out any wordy
sentences and redundant words. Some acaderic institutions offer a confidential
careers advice service 1o staff members through their University Careers Service

End on a note of enthusiasm and anticipation.
Don't:

* Try to summarise your CV or give too much detall - you
need to be selective about the points that you highlight

Make unsubstantiated statements about relevant skills
and experience without giving examples

Send the same of a similar letter to more than one
employer. Never cut and paste’ as employers will
suspect a lack of research and career focus

Make generalised statements about why you want to
work for the institution (e.q. referring to'a top 50 global
institution’ o ‘a departrnent with a high reputation’)

Use jargon spedific to your employer or profession
which the employer might not understand

Focus on what the employer can do for you - it's more
about what you can do for the employer,
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Closing the attainment gap: key lessons learmned in the EEF's first six years

EarlyYears education has huge promise in
preventing the attainment gap becoming
entrenched before children start school.
However, it has not — yet — yielded as much as it
should. Professional support and training for earty
years workers is key. Areas with potential include
communication and language approaches; self-
regulation strategies; and parental involement.

What happens in the classroom makes the
biggest difference: improving teaching quality
generally leads to greater improvements at lower cost
than structural changes. There is particularly good
evidence around the potential impact of teacher
professional development; but the supply of high-
quality training is limited.

Targeted small group and one-to-one
interventions have the potential for the largest
immediate impact on attainment. Some whole-
class and whole-schoal interventions have shown
promise but may take longer to show results.

The transition between phases of education —
notably early years to primary, and primary to
secondary — is a risk-point for vulnerable learners.
Schools need to diagnose pupils' needs as soon as
possible in order to put in place effective support to
help those falling behind to caich up.

The challenge of improving post-16 attainment

is a particular issue for students from
disadvantaged backgrounds. A majority of students
eligible for free school meals have not achieved a
aood standard in English and mathematics by age
19. More evidence is needed to identify the best
ways to improve outcomes for these leamers.

Pupil Premium funding is a valuable focus to
support senior leaders in raising the attainment
of disadvantaged young people. But it is vital that
schoaols (as well as early years and post-16 settings)
consider how all their resources can be used to
achieve this goal. Good teaching for all pupils has a
particular benefit for disadvantaged pupils.

There is a strong appetite for educators to
engage with and use evidence. Up to two-thirds of
senior leaders use our Teaching and Leaming Toolkit
to make decisions, while more than 10,000 schools
in England have signed up to take part in one of the
EEF's trialg so far.

Robust and independent evaluation of high-
potential programmes is not only possible, but
essential. Evidence is a crucial toal to inform senior
leaders’ decision-making and help them identify 'best
bets' for spending. Time and money is too scarce

to stick with approaches and programmes which

do not make a real difference. The effective use of
evidence means strategically abandoning ineffective
approaches, as well as implementing new ones with
positive evidence behind them.

We know enough in key areas of teaching and
learning to start making a positive difference now.
While generating new evidence remains essential,

in areas such as literacy there is no excuse for not
deploying the existing, extensive evidence to support
teaching practice — as we are doing, for example,
through our £10 milion campaign to boost the literacy
of primary-age pupils in the North East. Our growing
bank of EEF guidance reports gives teachers the best
available evidence in a range of key areas.

. The £5 billion per year asset of teaching

assistants can be deployed more effectively.
Though previous research had suggested that
teaching assistants can have a negative impact on
children’s learming, EEF trials have shown how, when
propery trained and supported, teaching assistants
wiarking in structured ways with small groups can
boost pupils’ progress.

. How a project is implemented is vital and

arguably as important as its content. Successful
projects have clarity around their structure, objectives
and target group, with high-quality training and
materials that allow for adaptation and strong
implementation. The EEF's forthcoming guidance
report, A Schools Guide to Implementation, draws
out what we have learmnt over the last six years.

. Most programmes are no better than what

schools are already doing: around 1-in-4 EEF trials
show enough promise for us 1o re-invest in. Teachers
and decision-makers are right to be disceming about
where they spaend their limited funds.
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Closing the attainment gap: key lessons learned in the EEF's first six years continued

13. Catch up is difficult: we should aim to get it right
first time round for all children. The EEF evaluated
over 20 catch-up programmes that aimed to support
struggling readers at the transition from primary to
secondary school. Though some were shown 1o be
effective in boosting attainment, no single programme
delivered enough to close the gap.

14, Essential life skills (or ‘character’) are important
in determining life chances and can be measured
in a robust and comparable way. Much less is
known, however, about how these skills can be
developed and whether they lead to increased
academic attainment. This is a major focus of waork
for the EEF.

15. Sharing effective practice between schools — and
building capacity and effective mechanisms for
doing so - is key to closing the gap. Teachers
and school leaders now have access to a significant
and growing body of academic research with
enormous patential to improve pupil attainment and
save schools money. But we know that research on
its own is nat enough; applying the findings to the
classrcom is a real challenge. We believe no-one is
better-placed to support schools in doing this than
teachers themselves.
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