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How Pupils Learn  (Teacher Standard 2 – Promote good progress)
Learn that…

1. Learning involves a lasting change in pupils’ capabilities or 
understanding. 
2. Prior knowledge plays an important role in how pupils learn; 
committing some key facts to their long-term memory is likely to help 
pupils learn more complex ideas. 
3. An important factor in learning is memory, which can be thought of as 
comprising two elements: working memory and long-term memory. 
4. Working memory is where information that is being actively processed 
is held, but its capacity is limited and can be overloaded. 
5. Long-term memory can be considered as a store of knowledge that 
changes as pupils learn by integrating new ideas with existing knowledge. 
6. Where prior knowledge is weak, pupils are more likely to develop 
misconceptions, particularly if new ideas are introduced too quickly. 
7. Regular purposeful practice of what has previously been taught can 
help consolidate material and help pupils remember what they have 
learned. 
8. Requiring pupils to retrieve information from memory, and spacing 
practice so that pupils revisit ideas after a gap are also likely to strengthen 
recall. 
9. Worked examples that take pupils through each step of a new process 
are also likely to support pupils to learn. 

Classroom Practice (Teacher Standard 4 – Plan and teach well structure lessons)
Learn that…

1. Effective teaching can transform pupils’ knowledge, capabilities and beliefs 
about learning. 
2. Effective teachers introduce new material in steps, explicitly linking new ideas 
to what has been previously studied and learned. 
3. Modelling helps pupils understand new processes and ideas; good models 
make abstract ideas concrete and accessible. 
4. Guides, scaffolds and worked examples can help pupils apply new ideas, but 
should be gradually removed as pupil expertise increases. 
5. Explicitly teaching pupils metacognitive strategies linked to subject 
knowledge, including how to plan, monitor and evaluate, supports 
independence and academic success. 
6. Questioning is an essential tool for teachers; questions can be used for many 
purposes, including to check pupils’ prior knowledge, assess understanding and 
break down problems. 
7. High-quality classroom talk can support pupils to articulate key ideas, 
consolidate understanding and extend their vocabulary. 
8. Practice is an integral part of effective teaching; ensuring pupils have 
repeated opportunities to practise, with appropriate guidance and support, 
increases success. 
9. Paired and group activities can increase pupil success, but to work together 
effectively pupils need guidance, support and practice. 
10. How pupils are grouped is also important; care should be taken to monitor 
the impact of groupings on pupil attainment, behaviour and motivation. 
11. Homework can improve pupil outcomes, particularly for older pupils, but it 
is likely that the quality of homework and its relevance to main class teaching is 
more important than the amount set. 

3a 
Pedagogy 



‘Every teacher needs to improve, not because they are not good 
enough, but because they can be even better’ 

Dylan Wiliam

‘Raising the quality of teaching within existing schools is probably the 

single most effective thing we could do to promote both overall 

attainment and equity’ 

Dylan Wiliam

'There are lots of great jobs you can do in society, but none of them 
are quite as great, or quite as important, or as profound as the life 
of a teacher.'
Doug Lemov

‘The scientific approach to identifying best practices is the best 
long-term bet.’  
Prof Rob Coe 



As a classroom practitioner – consider these:

1. ‘Learning happens when people have to think hard’. Prof. Rob Coe

2. Lesson preparation: ‘Preparing carefully beforehand is the best way to be ready to improvise 

successfully during a lesson. When you know your lesson well, your working memory is free to 

perceive what students are doing & thinking. This allows you to better decide how to make 

adaptations and changes’.  Doug Lemov

3. Routines: 'Standard routines and clear understanding of what to do bring stability to a teacher's 

job, and they enable teachers to spend mental energy on their craft and not on negotiating 

uncertainty'. Paul Bambrick-Santoyo

4. ‘Teaching is interesting because learners are so different; it’s only possible because they are so 

similar’. Dylan Wiliam 

                                    

DO NOW TASK 

Choose one of the quotes that interests you.. 

What are the implications of this for your practice?



Willingham (2009)
Video Ben Riley 

.

How we learn ‘Teaching is interesting because learners are so different; it’s 

only possible because they are so similar’. Dylan Wiliam 

https://www.youtube.com/watch?v=noTvKPxlHbE&feature=emb_logo


The aim of all instruction is to alter long-term memory. If 
nothing has changed in long-term memory, nothing has 
been learned. 

(Kirschner, Sweller and Clark, 2021, p.77)



Stages of Learning 

1) Acquisition. The student has begun to learn how to complete the target skill correctly but is 
not yet accurate or fluent in the skill. The goal in this phase is to improve accuracy.

2) Fluency. The student is able to complete the target skill accurately but works slowly. The goal 
of this phase is to increase the student's speed of responding (fluency).

3) Generalization. The student is accurate and fluent in using the target skill but does not 
typically use it in different situations or settings. Or the student may confuse the target skill 
with 'similar' skills. The goal of this phase is to get the student to use the skill in the widest 
possible range of settings and situations, or to accurately discriminate between the target 
skill and 'similar' skills.

4) Adaptation. The student is accurate and fluent in using the skill. He or she also uses the skill 
in many situations or settings. However, the student is not yet able to modify or adapt the 
skill to fit novel task-demands or situations. Here the goal is for the student to be able to 
identify elements of previously learned skills that he or she can adapt to the new demands 
or situation. (Semantics  level)

(Haring, Lovitt, Eaton, & Hansen, 1978)

An Instructional Hierarchy

Inflexible
Teacher led
Highly structured 

More flexible
Less teacher led 

Apply / 
transfer

Model reflects ..
I do ….. WE do … YOU do….



Aims for today .. 

Introduction:
o Teacher ‘experts’
o Characteristics of the most effective teachers
o Connecting to research base – finding our ‘best bets’

Main bit…

o Effective planning
o Engagement 
o High expectations

Your phase/subject lens..





So what do expert teachers know … how can you get better faster?

As teachers moves from ‘more’ novice to ‘more’ expert, they develop increasingly 
powerful ‘mental models’ across the following domains: 

• Path – Knowledge of the pathway towards mastery of a curriculum, including: the 
concepts and process that pupils need to know at different stages of their journeys

• Pupil – Knowledge of what their pupils know and don't know, what motivates and 
concerns them, and how these things change over time (Berliner, 2004, Schempp, 
2002)

• Pedagogy – Knowledge of how learning works and how to catalyse it. This area draws 
on fields such as cognitive and behavioural science (Deans for Impact, 2015) It 
encompasses cognitive, emotional, social and cultural dimensions of learning 

• Self-Regulation – Knowledge of how to analyse, evaluate and iterate their own 
knowledge and action towards increasing impact (Ericsson, 2015; Hattie, 2012). 

Experts are made, not born – ‘effortful acquisition’ of knowledge can develop expertise.



John Hattie’s research into the 

most significant characteristics 

and behaviours  of the most 

effective teachers…

Teachers are far more likely to have a positive 
impact if they..?

http://www.evidencebasedteaching.org.au/wp-content/uploads/2014/07/john-hattie-2.jpg


• Are passionate about helping their students learn

• Forge strong relationships with their students

• Are clear about what they want their students to learn

• Adopt evidence-based teaching strategies

• Monitor their impact on students’ learning, and adjust their approaches 

accordingly

• Actively seek to improve their own teaching

• Are viewed by the students as being credible (Hattie 2016 Update)

They are more likely to have a low (or even negative) impact if they:

• Label students (fixed mindset)

• Have low expectations

Teachers are far more likely to have a positive impact if they..



Teaching Learning  

Connecting with research…



In general, the better the teaching, the easier it looks to the outsider.

The best teachers make what they do look effortless and natural. But it's not. 
Not even close. Teaching is one of the most fiendishly complex tasks ever 
devised. This is the 'teacher expertise paradox'.

Summary

• Teaching is one of the hardest tasks ever devised.

• However, from the perspective of (past) students, it looks easy.

• This creates an unhelpful paradox for our profession, which we must 
collectively work to redress.

Peps Mccrea



Defining EIP:
'A combination of practitioner expertise and knowledge of the best external research, and evaluation-
based evidence’ 
DfE (2014)

Evidence-informed practice teachers (EIP)

‘Evidence-based practice is not ‘cookbook’ teaching or policing, nor should it be 

about prescribing what goes on from a position of unchallenged authority. It is 

about integrating professional expertise with the best external evidence from 

research to improve the quality of practice.’

Jonathan Sharples (2013)



Value of research

Adoption of research

Is teaching an ‘art’ or an ‘applied science’?



Avenues of evidence based content:

•  EEF guidance reports and reviews; 
• EEF Teaching and Learning Toolkit (which should act as a starting point, to 
then be built upon);
• Trusted brokers of evidence such as the: 

o Chartered College of Teaching, 
o Early Intervention Foundation, 
o IES’s What Works Clearinghouse, 
o Deans for Impact, 
o Evidence Based Education,
o Rosenshine’s Principles for Instruction.

Connecting with Research



‘Explicit 
Instruction’?



What is it?

1. Highly structured, interactive, teacher led 
instruction

2. Whole class teaching
3. Students taught everything they will need for 

success
4. I-WE-YOU
5. Goal= independence



1 2 3
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Pedagogic knowledge - the teacher’s repertoire 

(B. Rosenshine, 2012)

1. Begin each lesson with a short review of previous learning

2. Present new material in small steps with student practice after 

each step

3. Ask a large number of questions and check responses from all 

pupils

4. Provide worked models

5. Guide student practice

6. Check for understanding

7. Obtain a high success rate 80 %

8. Provide scaffolds for difficult tasks

9. Require and monitor independent practice

10. Engage students in  weekly and monthly review



Elements of Great Teaching
What is worth learning for teachers?

• 01 Understanding the content
1.1 Deep and fluent content knowledge 

1.2 Curriculum knowledge: sequencing

1.3 Knowledge of tasks, assessments, multiple 

explanations

1.4 Knowledge of student thinking: 

misconceptions

• 02 Creating a supportive 
environment

2.1 Relationships with students, cultural 

sensitivity

2.2 Student-student relationships & climate

2.3 Promoting learner motivation

2.4 High expectations, challenge and trust

• 03 Maximising opportunity to learn
3.1  Managing time and resources to maximise productivity

3.2  Clear and consistent rules, expectations, consequences

3.3 Preventing & responding to disruption, showing awareness

• 04 Activating hard thinking
4.1 Structuring: matching tasks, scaffolding, signalling objectives

4.2 Explaining: presenting & connecting ideas, modelling 

examples

4.3 Questioning: promoting hard thinking, assessing

4.4 Interacting: giving, receiving and responding to feedback

4.5 Embedding: practising, reinforcing & spacing learning

4.6 Activating: building independence, supporting metacognition

© Evidence Based Education 2020



Resourcing….



Teaching and Learning Techniques:

o Explicit Teaching 
o Do Now
o Stretch it 
o Brighten Lines
o Wait Time
o Turn and Talk 

Setting the Climate: 

o Warm-Strict



HIGH IMPACT 
TEACHING STRATEGIES/TECHNIQUES 
Structuring Lessons 
o explains to students the steps in the lesson, 

including presenting learning intentions, 
explicitly presenting new knowledge, 
identifying planned opportunities for practice, 
outlining questioning techniques the class will 
use, and describing the assessment formats 

o makes clear connections between the learning 
goals, activities and assessment tasks 

o creates transparent, predictable and 
purposeful routines for students

o identifies clear transitions between each step 
in the lesson  

o plans the sequence of steps to scaffold student 
learning

o monitors student understanding and provides 
feedback.

Setting the Climate

Warm-Strict

o Be clear with your expectations
o Explain to students what you’re 

doing and why you’re doing it
o Use non-verbal cues
o Issue sanctions with consistency
o Demonstrate that consequences are 

temporary
o Be seen looking - crane your neck to 

appear to see all parts of the room.
o Narrating the Positive – narrate 

what students are doing well to 
encourage replication of that 
behavior – effort equates with 
success

Teaching and Learning Techniques

Explicit Teaching 

o Shared learning intentions  
o Relevant content and activities  
o New content is explicitly introduced 

and explored  
o Teacher models application of 

knowledge and skills 
o Worked examples support 

independent practice 
o Practice and feedback loops uncover 

and address misunderstandings
o Project your voice and strike a formal 

tone when delivering instructions

Teaching and Learning Technique

Do Now

o Greet students at the door as they enter 
the classroom

o Direct them towards the Do Now task
o Explicitly refer to the tasks as ‘Do Now 

tasks’
o Insist on silence
o Require a written outcome
o Hold students to account during the review 

phase 

Teaching and Learning Technique

Stretch it 

o Provide guidance on the components of 
good quality answers

o Use ‘how’ and ‘why’ questions
o Offer opportunities to use subject-specific 

words
o Ask for supporting evidence
o Encourage cross-curricular links

Teaching and Learning Technique

Brighten Lines

o Provide a cue before introducing a 
new activity (e.g. a countdown)

o Ensure that all students start new 
activities at the same time

o Be clear with the procedural details 
(e.g. time limit, resources needed, 
ways of working)

o Overcommunicate what success 
looks like

o Help students keep track of the time 
they have left

Teaching and Learning Technique

Wait Time

o Count down from three in your head 
o Encourage students to raise their 

hands when they have answers to 
contribute

o Extend the period of wait time if 
necessary

o Support students to add depth to 
underdeveloped answers

o Encourage students to repeat good 
quality answers

Teaching and Learning Technique

Turn and Talk 

o short, contained pair discussion
o make it a routine—to map the steps of the 

procedure, then rehearse and repeat it
o It’s a great response when the class 

appears stuck.
o It boosts Participation Ratio
o It can allow you to listen in on 

conversations and choose valuable 
comments

o Turn and Talk is a familiar procedure.
o keeping the Turn and Talk short maximizes 

its value. It’s a preliminary to the larger 
class discussion



How to Check for Understanding

Mini White 
Boards MCQ plus finger 

voting
Choral Response Cold Call

1 2 3 4



How to Develop Thinking

ABC Questioning Think Pair Share
Socratic 

Questioning

1 2 3

Everybody Writes

4



Pause 

Introduction:
o Teacher ‘experts’
o Characteristics of the most effective teachers
o Expert teacher paradox
o Connecting to research base – finding our ‘best bets’

Effective lesson planning >>>>>



Thinking about planning …
Teacher explanations

“If you can’t explain it simply you don’t 
understand it well enough”



https://www.youtube.com/watch?v=7C7K-r7J6-
w&list=PLnUSgF9ruKAk3GZBJr9J_VAQTFfOIIBv2&index=2

‘Teacher led lessons’ – Explicit Teaching
Pritesh Raichura

Comments, challenges, takeaways …

https://www.youtube.com/watch?v=7C7K-r7J6-w&list=PLnUSgF9ruKAk3GZBJr9J_VAQTFfOIIBv2&index=2


Ways to explain:
o Direct instruction – ‘scripted’, draw a diagram
o A text
o A diagram/image
o Use of narrative
o Use of analogy
o A video clip

▪ Live modelling, demonstration 
▪ Lots of questions – check as you go…

Explanation!

 



Is this a good explanation …?
If yes, why, if no why not?

Video 2
‘Teacher led lessons’ – Explicit Teaching
Adam Boxer

Comments, challenges, takeaways …

https://www.youtube.com/watch?v=16SBht2iF_k


“If you can’t explain it simply you don’t understand it well enough”

Explanations
3) Explanation – the input – the critical content

o Plan, rehearse delivery, regulate load – think context
o Set learning goals – preview knowledge and skills, 

why, when it will be relevant, where pupils will use 
skills

o Clear and efficient – economy of language
o Tether to what students already know – priming –

consolidating connections to pre-existing knowledge
o Use the simplest form to present – no redundant 

material –’cut, chunk, align, restrain’ – no 
distractions

o Clear narrative, concrete to abstract to concrete
o Teach steps separately
o One voice – deliver at a lively pace
o Image + words > image or words alone
o Phrase statements rhythmically 
o Teaching domain vocabulary (Tier 3)
o Use repetition, quick fire unison/choral 

responses to check understanding
o Opps for mini-white boards – ‘Show-Me’



How did Hitler maintain 
control? 
• 3 ways of maintaining control 

Terror

Propaganda

Indoctrination



Terror – Police 
State

• Gestapo 

• SS

• Concentration Camps 

• Courts 

• ‘Secret police’ – not many, relied on 
informants 

• SS – personal bodyguard, black 
uniforms, terrifying 

• Concentration Camps – 1939, 150,000 
people in camps 

• Courts – judges, lawyers etc. had to 
be members of Nazi groups 



Propaganda 

• Media 

• Culture

• Censorship  

• Newspapers, radio, films, 
newsreels

• Sport, Church, rallies, 
Olympics 

• Control of the above 



Indoctrination 

• Schools 

• Youth Groups 

• Working 
groups 

• Long days, sports, eugenics, 
gender roles 

• Hitler Youth (Hitler Jugend), 
League of German Maidens 
(BDM)

• DAF – German Labour Front

• KdF – Strength through Joy



How did Hitler maintain 
control? 



Terror Propaganda Indoctrination

How did Hitler maintain control (T.P.I.)  using propaganda ? 



Propaganda 

• Media 

• Culture

• Censorship  



How did Hitler maintain control? T.P.I





Retrieval – embed 
techniques of spaced 
practice and interleaving 
to review prior learning 
and strengthen recall 

Explanation – present 
new material to students 
in small steps using 
appropriate direct 
instruction, modelling and 
questioning 

Practice – allow pupils a 
chance to consolidate and 
improve their 
understanding of new 
material

Review – check for 
understanding, recall  and 
feedback on new learning 
at the end of the lesson or 
the sequence of lessons 









o Plan deliberately for what Lemov refers to as the ‘shortest 
path’ to the learning

o Know and make explicitly clear what you expect pupils to 
know at the end of the lesson

o Keep the lesson simple and clear
o Avoid tasks that require attending to lots of things at once
o Work upon design (planning) and instruction (planning and 

execution)
o For this exercise make this a ‘teacher led lesson’

Workshop planning task… 



40 minutes lesson 
Introduction to trench warfare in World War 1 

40 minutes lesson
Introduction to volcanoes  

Decide on a year group/class  and focus for the lesson 
… 

40 minutes lesson
Introduction to abstraction (art) 

40 minutes lesson
Introduction to the role of parliament in Britain   

40 minutes lesson
Introduction to life in modern China  

40 minutes lesson
First lesson ‘Danny Champion of the World’ Roald Dahl

40 minutes lesson
States of matter – gas, solid, liquid   

Or one of your own….



4) Think pair share 
o Cold call ‘What were you thinking?’
o Check for understanding - the 

process 1) Do now task.. retrieval
o Involve everyone 
o Make checking accurate 

and easy  
o Specify the knowledge  
o Keep it generative 
o Make it time efficient
o Make it workload 

efficient
o Mix open and 
          closed Qs

7) Review:
o Stamp critical 

content
o Consolidate 

connections
o Preview next 

lessons

2) Cold call:
o How are …. and …. alike?
o What was your method?
o What is the main idea?
o Question, pause, name (pause 

3/5 seconds)
o How did you get that answer?

Questioning:

o High ratio of participation

o Mix hands-up and cold-call sequences

o Promote/activate deep thinking

o Provides insight into thinking, knowledge and 

understanding in real time

o Targeted questions – pre-prepared

o No opt-out – return to pupil - create success

o Stretch it – reward correct ans. with harder Q

o Elaborative interrogation – prove, justify, defend

o Ask for alternative answers to excavate error

o Make it inclusive

o It will develop oracy / dialogue

o Questioning skills can be learnt! 

3) Explanation – the input – the critical content
o Plan, rehearse delivery, regulate load – think context
o Set learning goals – preview knowledge and skills, why, 

when it will be relevant, where pupils will use skills
o Clear and efficient – economy of language
o Tether to what students already know – priming –

consolidating connections to pre-existing knowledge
o Use the simplest form to present – no redundant 

material –’cut, chunk, align, restrain’ – no distractions
o Clear narrative, concrete to abstract to concrete
o Teach steps separately
o One voice – deliver at a lively pace
o Image + words > image or words alone
o Phrase statements rhythmically 
o Teaching domain vocabulary (Tier 3)
o Use repetition, quick fire unison/choral 

responses to check understanding
o Opps for mini-white boards – ‘Show-Me’

6) Independent practice – building knowledge/skill proficiency 

and maintaining it
o Frame success against an individual pupil’s previous performance
o Avoid multi-tasking - vary the difficulty of tasks
o Providing pupils with a choice has a positive effect on their feelings 

of intrinsic motivation
o One item at a time – check answers - feedback after each item
o Structured worked examples – completion problems for ‘novices’
o Problem solving for more ‘expert’ pupils
o Equate effort directly related to gains – attribution  - promote 

failure as an expected part of learning – build belonging
o Pay attention to low performers
o Check students who are ahead are not practicing errors –

immediately correct errors 
o Opportunities for think pair share – to self-explain, self-regulate
o Adapt / flex the lesson – re-teach /more practice - change direction 

as necessary

‘Brightening Lines’

a) Clear instructions – all students paying attention 

b) Clear time limit for task

c) Students repeat task

d) Ask if anyone is still unsure

e) Very briefly repeat task and time limit

f) Clear “Go” signal

g) Scan the room – make it obvious “withitness”

h) Praise those who begin straight away – ‘narrate the 

positive’

g) Anonymously challenge the non-starters

‘Be seen looking’ – keep scanning for ‘3 minutes’ before 

circulating 

New parts of the lesson only 10 / 
15% of the lesson time

“Truly effective instruction must be 
interactive.” (Pupils respond, retrieve, 
rehearse and practice) Archer, Hughes

“Make the process of learning easy” 
Mccrea

5) Model – frame what success means
o I do… worked examples .. show planning and self-

regulation (model) be clear, consistent and concise
o Break down complex tasks into steps – use Qs
o We do .. error correction – extended handover –

slowly fade prompts
o You do (test) – what should they attend to
Doug Lemov’s ‘Brightening Lines’ Task set up 



The curriculum creates the engagement! 

2) Engagement 

Teachers need to design lessons that ensure students are thinking about the meaning of the 
content they are studying. Trying to make the subject matter ‘relevant’ to the students’ 
interests doesn’t work as it can become artificial and lead to attention being diverted away 
from the intended content. Willingham argues that it’s about style rather than content, how 
the teacher interacts with students and makes ‘boring material’ interesting and gets the 
students to think about meaning. In fact, he argues that effective teachers have two things in 
common: they are able to connect personally with students (in their own style), and they 
organise the material in a way that makes it interesting and easy to understand. 

(Willingham, 2009). 



Pause 

Effective lesson planning
Pupil engagement  

High expectations – creating a positive culture for learning >>>>>



PART 3
High expectations – creating a positive culture for learning 



1

Behaviour 
management

High Expectations (Teacher Standard 1 – Set High 

Expectations) Learn that…

1. Teachers have the ability to affect and improve the wellbeing, 
motivation and behaviour of their pupils. 

2. Teachers are key role models, who can influence the attitudes, 
values and behaviours of their pupils. 

3. Teacher expectations can affect pupil outcomes; setting goals 
that challenge and stretch pupils is essential. 

4. Setting clear expectations can help communicate shared values 
that improve classroom and school culture. 

5. A culture of mutual trust and respect supports effective 
relationships. 

6. High-quality teaching has a long-term positive effect on pupils’ 
life chances, particularly for children from disadvantaged 
backgrounds. 

Managing Behaviour  (Teacher Standard 7 - Manage 
behaviour effectively) Learn that…
1. Establishing and reinforcing routines, including through 
positive reinforcement, can help create an effective learning 
environment. 

2. A predictable and secure environment benefits all pupils, 
but is particularly valuable for pupils with special educational 
needs. 

3. The ability to self-regulate one’s emotions affects pupils’ 
ability to learn, success in school and future lives. 

4. Teachers can influence pupils’ resilience and beliefs about 
their ability to succeed, by ensuring all pupils have the 
opportunity to experience meaningful success. 

5. Building effective relationships is easier when pupils 
believe that their feelings will be considered and understood. 

6. Pupils are motivated by intrinsic factors (related to their 
identity and values) and extrinsic factors (related to reward).
 
7. Pupils’ investment in learning is also driven by their prior 
experiences and perceptions of success and failure. 



How confident do you feel about dealing with behaviour and 
setting a positive classroom climate?

Very confident                                               not very confident

1    2   3   4





So how would you describe the classroom culture you want to build this year -
what might that begin to look like??

Ordered

Routines beginning to be established – developing 

You are in charge! – the calm adult

Respect for the teacher and other pupils

At times pupils helping each other – opp. to discuss (structured conversations)

No shouting

High expectations

See the subject/curriculum for what it is … why learning …………… is amazing!!!

Purposeful

Positive attitudes … occasional humour?

Time is not wasted – rules are not temporary!



Bill Rogers on 
behaviour

• https://www.youtube.com/watch?v
=KTxGXiuLgb4

• 11 minute – tutorial with Bill Rogers 

https://www.youtube.com/watch?v=KTxGXiuLgb4
https://www.youtube.com/watch?v=KTxGXiuLgb4
https://www.youtube.com/watch?v=KTxGXiuLgb4
https://www.youtube.com/watch?v=KTxGXiuLgb4


Bill Rogers’  - ‘you establish what you establish’. 

•taking a more prominent position in the physical space of the classroom and being 
more conscious about using a whole-class radar to scan what is happening all the time.

•reinforcing and rehearsing routines for entry, for questioning, for common practical 
tasks.

•making more eye contact, setting up spaces so students can all be seen and looked in 
the eye.

•using an agreed signal for attention instead of raised voices

•pausing to secure attention before speaking – from absolutely everyone, always.

•setting time cues for tasks and rehearsing good stop/start routines.

https://teacherhead.com/2013/01/06/behaviour-management-a-bill-rogers-top-10/


4 or 5 approaches … intentional language  













"Don't practice till you get it right [outside the classroom], practice till you can't get it 
wrong [inside the classroom]." 
Doug Lemov





Lesson Transitions..  

Eye contact – will you insist upon it -  
1. Rarely
2. Occasionally
3. Some of the time 
4. All of the time

Eye contact – I care what you think!



Brightening Lines - Sharpening transitions !

1. Clear instructions – all students paying attention to you

2. Clear time limit for task

3. Ask a single pupil to repeat the task instructions 

4. Ask if anyone is still unsure

5. Very briefly repeat task and time limit (economy of language here)

6. Clear “Go” signal

7. Scan the room – make it obvious “withitness”

8. Praise those who begin straight away

9. Anonymously challenge the non-starters

https://leedonaghy.wordpress.com/2018/03/13/working-with-trainees-my-favourite-action-step-extending-brighten-lines-into-a-comprehensive-routine/amp/?__twitter_impression=true


PRAISE

Daniel Willingham (2006) helpfully summarises three key points we 

should consider if we do use praise:

1. Praise should be sincere, meaning that the child has done 

something praiseworthy

2. The content of the praise should express congratulations (rather 

than express a wish of something else the child should do)

3. The target of the praise should be not an attribute of the child, but 

rather an attribute of the child’s behaviour.



Classroom Management Starts with You Tom Bennett

The Ten Most Common Bad Behaviour Habits Teachers 

Develop

1. Settling for inappropriate behaviour 

2. Never calling for help

3. Giving up with a strategy too soon

4. Not giving up on a strategy

5. Being too open/ friendly/ emotive

6. Groundhog lessons

7. Not following up

8. Letting kids talk over you

9. Getting personal

10. Allowing quiet children to do bugger all

Tom Bennett outlines 10 key principles of the classroom:
1. Behaviour is a curriculum.
2. Children must be taught how to behave.
3. Teach, don’t tell, behaviour.
4. Make it easy to behave and hard not to.
5. No one behaviour strategy will work with all students.
6. Good relationships are built out of structures and high 
expectations.
7. Students are social beings.
8. Consistency is the foundation of all good habits.
9. Everyone wants to matter.
10. My room, my rules.
(Bennett, 2020)

Routines are part of the means of establishing and revealing the 
social norms of the classroom. Creating a classroom culture takes 
effort and time and constant maintenance (Bennett, 2020). 



Managing Behaviour – Think piece – 20 Tips  



Firstly, let's clarify what motivation for learning is: → Multiple 
sources of information are constantly vying for our attention → 
Our attentional bandwidth is limited → Motivation is a 
mechanism for determining where to allocate our attention

The more successful we have been in the past, the more likely 
we are to invest in similar directions in the future. Pupils who 
experience high levels of success tend to tackle more 
challenging problems, organise their ideas better, and see 
things from wider perspectives.

Over time, repeated failure can lead to deep-seated beliefs, 
such as: I can’t do this, I’m no good at Spanish, and there’s no 
point. Left unchecked, these beliefs can unfold into self-
fulfilling prophecies and erect barriers to future learning.

Pupil Motovation - Peps Mccrea

https://www.tes.com/magazine/video-podcasts/teaching/what-research-says-about-motivating-pupils-and-ourselves


So how can we influence success? 4 strategies: 
1. Teach well 
2. Frame success 
3. Support attribution
4. Mitigate failure 

2) Framing success entails communicating what success looks 
like (or doesn't). For example, that it's about: → Beating your 
own previous performance rather than that of your peers → 
Developing knowledge or skills rather than completing a task

3) Our motivation is not just influenced by our meaning of 
success, but also what we perceive to be the cause of it. Only 
where pupils believe they are successful and they attribute the 
cause to themselves—their own effort, ability, and 
approach—will their motivation increase.

4) We can mitigate failure by: → Communicating that failure is an 
expected part of learning → Messaging that, where pupils are 
following guidance and putting in the effort, then it is more likely a 
failure of the system → Celebrating failure as an opportunity to learn

Over time, through continued success, 
pupils can move to telling themselves 
that: 'I can do these questions' to 'I can 
do fractions' to 'I am good at maths’.

Eventually, some may even get to the 
point of thinking: 'I am a great learner'.

https://www.tes.com/magazine/video-podcasts/teaching/what-research-says-about-motivating-pupils-and-ourselves


o As a teacher you have a big impact on motivation – motivation for learning is something 
we can actively build

o The key to this is effectively building pupils' ‘self-efficacy’ (task related)
o Vary the difficulty of tasks, set short-term goals and by providing clear, specific and 

informative feedback
o Providing pupils with a choice has a positive effect on their feelings of intrinsic motivation 

for example to do homework
o Lots of core routines help – how we question… how we ‘Think-pair-share’…
o Lessons/tasks/explanations ‘pitched’ at the appropriate ‘challenge point’ is paramount
o Getting  to know pupils as individuals, or to help them know and connect with others 

(peers or teammates, for example), can be powerful
o Build belonging – unified purpose … establishing common ground
o Teach them well … of course!
o Amplify what you want to happen – what good looks like
o Frame success – improving on previous performance rather than that of their peers
o Developing knowledge or skills rather than completing a task
o Attribute the cause of success to themselves—their own effort, and ability, 
o Promote failure as an expected part of learning!

Peps Mccrea: Summary – things to consider as we seek to ‘build pupil motivation’.. 

Discussions 

https://www.tes.com/magazine/video-podcasts/teaching/what-research-says-about-motivating-pupils-and-ourselves


Teaching 

Grouping 
pupils

Homework

Memory and 
retrieval 

Worked 
examples

New materials in 
small steps 

ModellingMetacognition 

Questioning 

Classroom 
discussion 

Pupil 
practice 

Managing 
behaviour

In the classroom I would advise you..
1. that routines are the foundation
2. to keep lessons simple – prepare for 

flexibility
3. to scale back the number of activities – 

make more of less
4. to ‘check the corners’ as you go
5. to keep slides and resources clean and 

uncluttered 
6. to share what excellence looks like
7. to structure speaking and listening 

activities to support learning
8. to attribute the cause of success to 

pupils —their own effort, and ability, 
9. that effective questioning is like gold-

dust
10. that your curriculum knowledge trumps 

everything!



Action steps:
 

o Effective Lesson Planning

o Pupil engagement

o High expectations – creating a positive culture for 

learning 



Think piece  (Option 1)



Thinkpiece (Option 2)
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